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Grade 12 English Language Arts, Quarter 1, Unit 1.1 

Etymology/Word Patterns 

Overview 

Number of instructional days: 10 (1 day = 46 minutes) 

Students read closely and analyze epic poems from the Anglo-Saxon period of British history with 
accompanying informational text concerning daily life in the Anglo-Saxon period, specifically focusing 
on the meaning of the words as they relate to and evolve from Anglo-Saxon roots and literary context as 
well as how the meaning of each term evolves throughout the course of the text. Students utilize multiple 
research sources such as a thesaurus, dictionary, and the historical information in the text to create 
original sentences and paragraphs that describe the literary and cultural elements of the period using 
Anglo-Saxon vocabulary words. Students analyze the history of words and their evolution from the 
original meanings to their present-day uses and are able to use the words in both contexts.  

Students work with a predetermined list of words that originated in the Anglo-Saxon language. A 
thesaurus, dictionary, and historical information provide the meanings of the words as encountered in the 
original context, a definition in modern American English, synonyms, antonyms, and other information to 
establish a thorough definition and proper usage. Study of synonyms and antonyms leads students to 
recognize the nuances and the evolution of the meaning of words applied to the currently assigned text. 
Discussion clarifies the pronunciations and associations of the words, and students subsequently feel 
ownership of the words and gain an ability to use them in original writing. 

This unit is at the beginning of the year because it establishes new ways for students to derive meanings 
of unfamiliar vocabulary, which enhances their ability to read increasingly complex texts independently. 
It also reinforces the use of a variety of research sources as learned in prior years, which will improve the 
students’ effectiveness in their research projects later in the year.  

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read.  

Concepts to Be Learned and Skills to Be Used 
• DETERMINE the meaning of words and phrases in text. 

o Figurative meanings. 

o Connotative meanings. 

o Technical meanings. 
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• ANALYZE the impact of word choice on meaning and tone. 

o Multiple meanings. 

o Language that is particularly fresh, engaging, or beautiful. 

• ANALYZE the use and refinement of key terms over the course of the text. 

• CONDUCT research projects. 

o ANSWER a question. 

o SOLVE a problem. 

o NARROW/BROADEN the inquiry when appropriate. 

o SYNTHESIZE multiple sources. 

o DEMONSTRATE understanding of the subject. 

• GATHER relevant information from multiple authoritative sources. 

o Print sources. 

o Digital sources. 

• USE advanced searches effectively. 

• ASSESS strengths and limitations of each source. 

o Task. 

o Purpose. 

o Audience. 

• INTEGRATE information into the text. 

o MAINTAIN flow of ideas. 

o AVOID plagiarism and overreliance on any one source. 

o FOLLOW standard format for citation. 

• FOLLOW standard format for citation. 

• INITIATE effective collaborative discussions. 

• PARTICIPATE effectively in collaborative discussions. 

o One-on-one. 

o Groups. 

o Teacher-led. 

o Diverse partners. 

• BUILD on others’ ideas. 
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• EXPRESS their own ideas clearly and persuasively. 

• PREPARE for discussions. 

o READ text. 

o RESEARCH material under study. 

o REFER to evidence from text. 

• STIMULATE thoughtful, well-reasoned exchange of ideas. 

• DEMONSTRATE command of conventions when writing or speaking. 

o Grammar. 

o Usage. 

• RESOLVE issues of usage. 

o CONSULT references (dictionary, grammar handbook). 

• DETERMINE the meaning of words and phrases. 

o Unknown. 

o Multiple meanings. 

• CHOOSE from a range of strategies to determine meaning. 

• IDENTIFY patterns of word changes. 

• USE appropriate word forms to indicate word forms to indicate various parts of speech. 

• VERIFY preliminary determination of word meaning. 

• DEMONSTRATE understanding of word meanings. 

o Figurative language. 

o Word relationships. 

o Nuances of words with similar denotations. 

Essential Questions 
• What influence do Anglo-Saxon root words have on modern American English? 

• How does the knowledge of a word’s etymology and cultural origin assist in the determination of 
current usage? 

• How does researching root words enhance a student’s working vocabulary? 

• How does knowing the background of vocabulary improve students’ writing? 
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Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Craft and Structure 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) 

Reading Standards for Informational Text 

Craft and Structure 

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze how an author uses and refines the 
meaning of a key term or terms over the course of a text (e.g., how Madison defines faction 
in Federalist No. 10). 

Writing Standards 

Research to Build and Present Knowledge 

W.11-12.7 Conduct short as well as more sustained research projects to answer a question (including a 
self-generated question) or solve a problem; narrow or broaden the inquiry when 
appropriate; synthesize multiple sources on the subject, demonstrating understanding of the 
subject under investigation. 

W.11-12.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the strengths and limitations of each source in terms 
of the task, purpose, and audience; integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and 
following a standard format for citation. 
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Speaking and Listening Standards 

Comprehension and Collaboration 
SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

a. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas. 

Language Standards 
Conventions of Standard English 
L.11-12.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking. 

b. Resolve issues of complex or contested usage, consulting references (e.g., Merriam-
Webster’s Dictionary of English Usage, Garner’s Modern American Usage) as needed. 

Vocabulary Acquisition and Use 
L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 

on grades 11–12 reading and content, choosing flexibly from a range of strategies. 

b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., conceive, conception, conceivable). 

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 

L.11-12.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards reinforce and/or support the unit of study focus standards: 
None at this time. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 



Grade	  12	  English	  Language	  Arts,	  Quarter	  1,	  Unit	  1.1	   Etymology/Word	  Patterns	  (10	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

6	  

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL.11-12.4 In grades 9-10, students determined the cumulative impact of specific word choices on 
tone and meaning. In grade 12, the skill becomes more complex as students analyze specific word 
choices and their effect on tone, including words with multiple meanings or language that is 
particularly fresh, engaging, or beautiful. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 

RI—RI. 11-12.4 In grades 9-10, students focused on the overall effect of diction on the tone of the text, 
such as the difference in language between a court document and a newspaper. In grade 12, students 
focus more specifically on figurative, connotative, and technical meanings, especially how the 
meaning of key terms change over the course of the text. At the completion of grade 12, students 
should have mastered the content necessary for college/career success.  



Grade	  12	  English	  Language	  Arts,	  Quarter	  1,	  Unit	  1.1	   Etymology/Word	  Patterns	  (10	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

7	  

W—W.11-12.7 In grades 9-10, students continued the practice of using reliable sources to answer 
research questions, number of sources, and complexity of material. In grade 12, students are asked to 
broaden their research to non-traditional and digital sources, investigate more complex concepts 
and incorporate their findings into their own writing in a more sophisticated manner. At the 
completion of grade 12, students should have mastered the content necessary for college/career success. 

W 11-12.8 In grades 9-10, students began to assess the usefulness of sources used in research. They were 
expected to recognize and avoid plagiarism and use a standard format for citation. In grade 12, students 
discuss specific strengths and limitations of sources and limitations of sources. They are still 
expected to avoid plagiarism and use standard citation format, but additionally they should 
incorporate findings more selectively and effectively, as well as avoid overreliance on one source or 
source type. At the completion of grade 12, students should have mastered the content necessary for 
college/career success.	   

SL—SL. 11-12.1a In grades 9-10, students continued the expectation from previous grades to prepare for 
and participate in various discussion formats. In grade 12, the expectations have increased, and 
students will use more sophisticated fluency of expression, and the complexity of material and 
depth of ideas will also increase. At the completion of grade 12, students should have mastered the 
content necessary for college/career success. 

L— L.11-12.1b In grades 9-10, students used various types of phrases and clauses to convey specific 
meanings and add variety and interest to writing and presentations. In previous grades, students learned 
many aspects of grammar, such as pronouns (case and degree, as well as intensive pronouns) and active/ 
passive verbs in order to construct writing that adheres to the conventions of Standard English grammar 
and usage. In grade 12, students transferred their focus to multiple or contested usages of words and 
phrases and clauses, using references to explain and resolve these issues. At the completion of grade 
12, students should have mastered the content necessary for college/career success. 

L -11-12.1b In grades 9-10, students used various types of phrases and clauses to convey specific 
meanings and add variety and interest to writing and presentations. In grade 12, students transfer their 
focus to multiple or contested usages of words and phrases and clauses, using references to explain 
and resolve these issues. At the completion of grade 12, students should have mastered the content 
necessary for college/career success 

L11-12.4b In grades 9-10, students began investigating and using word forms and patterns as they affect 
meaning and usage. In grade 12, words and their usage become more complex and more resources 
are referenced to investigate word patterns. At the completion of grade 12, students should have 
mastered the content necessary for college/career success 

L-11-12.4d In grades 9-10, students were expected to verify preliminary word meanings using references 
and/or context. In grade 12, the skill does not change explicitly, but it should be applied to words and 
text of increasing complexity. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

L-11-12.5b In grades 9-10, students analyzed connotations and nuances of words in context. In grade 12, 
the more complex material/text requires deeper and more sophisticated analysis, using a greater 
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variety of references. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Vocabulary 

The importance of students acquiring a rich and varied vocabulary cannot be overstated. Vocabulary has 
been empirically connected to reading comprehension since at least 1925 (Whipple, 1925) and had its 
importance to comprehension confirmed in recent years (National Institute of Child Health and Human 
Development, 2000). It is widely accepted among researchers that the difference in students’ vocabulary 
levels is a key factor in disparities in academic achievement (Baumann & Kameenui, 1991; Becker, 1977; 
Stanovich, 1986) but that vocabulary instruction has been neither frequent nor systematic in most schools 
(Biemiller, 2001; Durkin, 1978; Lesaux, Kieffer, Faller, & Kelley, 2010; Scott & Nagy, 1997). 

Research suggests that if students are going to grasp and retain words and comprehend text, they need 
incremental, repeated exposure in a variety of contexts to the words they are trying to learn. When 
students make multiple connections between a new word and their own experiences, they develop a 
nuanced and flexible understanding of the word they are learning. In this way, students learn not only 
what a word means but also how to use that word in a variety of contexts, and they can apply appropriate 
senses of the word’s meaning in order to understand the word in different contexts (Landauer & Dumais, 
1997; Landauer, McNamara, Dennis, & Kintsch, 2007; Nagy, Herman, & Ander- son, 1985). 

Written language contains literally thousands of words more than are typically used in conversational 
language. Yet writing lacks the interactivity and nonverbal context that make acquiring vocabulary 
through oral conversation relatively easy, which means that purposeful and ongoing concentration on 
vocabulary is needed (Hayes & Ahrens, 1988). In fact, at most between 5 and 15 percent of new words 
encountered upon first reading are retained, and the weaker a student’s vocabulary is the smaller the gain 
(Daneman & Green, 1986; Hayes & Ahrens, 1988; Herman, Anderson, Pear- son, & Nagy, 1987; 
Sternberg & Powell, 1983). Yet research shows that if students are truly to understand what they read, 
they must grasp upward of 95 percent of the words (Betts, 1946; Carver, 1994; Hu & Nation, 2000; 
Laufer, 1988). 

The challenge in reaching what we might call “lexical dexterity” is that, in any given instance, it is not the 
entire spectrum of a word’s history, meanings, usages, and features that matters but only those aspects 
that are relevant at that moment. Therefore, for a reader to grasp the meaning of a word, two things must 
happen: first, the reader’s internal representation of the word must be sufficiently complete and well 
articulated to allow the intended meaning to be known to him or her; second, the reader must understand 
the context well enough to select the intended meaning from the realm of the word’s possible meanings 
(which in turn depends on understanding the surrounding words of the text). 
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Key to students’ vocabulary development is building rich and flexible word knowledge. Students need 
plentiful opportunities to use and respond to the words they learn through playful informal talk, 
discussion, reading or being read to, and responding to what is read. Students benefit from instruction 
about the connections and patterns in language. Developing in students an analytical attitude toward the 
logic and sentence structure of their texts, alongside an awareness of word parts, word origins, and word 
relationships, provides students with a sense of how language works such that syntax, morphology, and 
etymology can become useful cues in building meaning as students encounter new words and concepts 
(Beck, McKeown, & Kucan, 2008). Although direct study of language is essential to student progress, 
most word learning occurs indirectly and unconsciously through normal reading, writing, listening, and 
speaking (Miller, 1999; Nagy, Anderson, & Herman, 1987). 

As students are exposed to and interact with language throughout their school careers, they are able to 
acquire understandings of word meanings, build awareness of the workings of language, and apply their 
knowledge to comprehend and produce language. 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 

Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 
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• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 

Suggested Local Resources 

Elements of Literature, 6th course. Austin: Holt, Rinehart and Winston, 2007. 

• Introduction to and history of the Anglo-Saxon period (449-1066) pp. 2-17 

• From Beowulf, pp. 18-48 

• “Life in 999: A Grim Struggle,” p.40 

• “The Death of Hector” from The Iliad pp. 66-79 

• from A History of the English Church and People, pp. 84-86 

•  “The Seafarer” and “The Wife’s Lament,” pp. 87-93 

OneStop Planner: Vocabulary Development (selected stories) 

• Beowulf 

• Vocabulary Development Chart p. 53 (Anglo-Saxon Prefixes and Suffixes. 

• Anglo-Saxon Vocabulary Packets from “Vocabulary for the College-bound Student” pp. 102-111. 

Terminology 
• Figurative Language 

• Connotative 

• Technical vocabulary 

• Digital sources 

• Plagiarism 
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Challenging Concepts  
Ensure that students understand that the refinement of key terms means that over the course of a text, one 
word may have multiple meanings. Students should understand how nuances in meaning affect the overall 
tone. 

• Use the dictionary to show the multiple meanings of words and find evidence from the text to 
demonstrate the nuances of the word within the context of the piece. 

Assess strengths and limitations of sources. 

• Provide varied sources and model for students what creates a reliable source versus an unreliable 
source. 

• Display digital sources and continue the same assessment process. 

Maintain flow of ideas by integrating transitional words and phrases and small bits of quotes into the 
students’ ideas rather than quoting large blocks of text. 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 
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General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 1, Unit 1.2 

Theme Development—Multiple Points of View 

Overview 

Number of instructional days: 25 (1 day = 46 minutes) 

Students read and analyze epic poetry and historical documents from the Anglo-Saxon period of British 
history. In addition, students create and present depictions of common values in Anglo-Saxon society. As 
a culminating activity, students write and edit a descriptive argument essay delineating the characteristics 
of an epic hero found in Anglo-Saxon literary texts. Attending to the task, purpose, and audience, students 
decide which evidence is most relevant, find related quotations, and use these to enhance their final 
writing piece. In their writing, students are responsible for proper formatting and demonstrating that they 
have a command of the conventions of the English language. Students are responsible for demonstrating 
the correct usage of a number of concepts, including: active and passive voice, verbs in several forms, and 
checking that there are no inappropriate shifts in voice within their writing. The editing process, both self 
and peer revision, ensures that students have full knowledge of language concepts. 

Leading up to the multi-draft, multi-paragraph essay, students read literary and informational texts, 
learning to analyze and discuss how societal norms and mores are reflected in the literature of the time 
period, and organizing evidence logically. Students may transform the text into various formats, including 
but not limited to games, illustrations, and summaries. Close reading and discussion of specific examples 
of themes and archetypes reflected in the text are used in the organization and writing of a descriptive 
essay which proceeds through the drafting, editing, and revision process. 

Students should begin writing as soon as possible in the school year so that the growth process is reflected 
and observed throughout the year. By tying the writing assignments to a chronological progression of 
history and literature, students can discover how the two are inextricably intertwined. 

Armed with that information, students can then evaluate the origins and development of our culture and 
apply themes and ideas accordingly. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read. 
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Concepts to Be Learned and Skills to Be Used 
• DETERMINE central ideas of a text. 

• ANALYZE development of ideas over the course of the text. 

o Interaction of ideas. 

o Ideas build on one another. 

o Complex analysis. 

• SUMMARIZE text objectively. 

• CITE strong textual evidence. 

o SUPPORT analysis of text. 

 Explicit information.  

 Inferred meaning. 

 Unresolved matters. 

• DETERMINE multiple themes of a text. 

• ANALYZE theme development over the course of a text. 

o Interaction of central ideas. 

o Ideas build on each other. 

o Creating a complex account. 

• SUMMARIZE text objectively. 

• WRITE arguments. 

o SUPPORT claims. 

o ANALYZE topics or texts. 

o USE valid reasoning. 

o USE sufficient, relevant evidence. 

o INTRODUCE precise, knowledgeable claims. 

o ESTABLISH significance of the claims. 

o DISTINGUISH claims from alternate or opposing claims. 

o ORGANIZE in a logical sequence. 

 Claim. 

 Counterclaim. 
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 Reasons. 

 Evidence. 

o DEVELOP claims and counterclaims fairly and thoroughly. 

 SUPPLY relevant evidence. 

o IDENTIFY strengths and limitations of evidence. 

 ANTICIPATE audience’s knowledge, concerns, values, biases. 

o LINK sections of the text. 

 USE words, phrases, clauses, varied syntax.  

• CREATE cohesion. 

• CLARIFY relationships between claims and counterclaims. 

o ESTABLISH and MAINTAIN formal style and objective tone. 

o USE norms and conventions of the discipline in which they are writing. 

o PROVIDE a concluding statement or section to support the argument. 

o PRODUCE clear and coherent writing ATTENDING to: 

o Development. 

o Organization. 

o Style. 

o Task. 

o Purpose. 

o Audience 

o APPLY grade 12 Reading standards to writing assignments. 

o SUPPORT analysis, reflection and research with textual evidence. 

• INITIATE effective collaborative discussions. 

• PARTICIPATE effectively in collaborative discussions. 

o One-on-one. 

o Groups. 

o Teacher-led. 

o Diverse partners. 



Grade	  12	  English	  Language	  Arts,	  Quarter	  1,	  Unit	  1.2	   Theme	  Development—Multiple	  	  
Points	  of	  View	  (25	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

16	  

• PROMOTE civil, democratic discussions and decision-making. 

o SET clear goals and deadlines. 

o ESTABLISH individual roles. 

• PROPEL conversations. 

o POSE questions. 

o RESPOND to questions. 

o PROBE reasoning and evidence. 

o ENSURE hearing a full range of positions. 

o CLARIFY, VERIFY, or CHALLENGE ideas and conclusions. 

o PROMOTE divergent and creative perspectives.  

Essential Questions 
Standards-Based Essential Questions: 

• What is the connection between a theme and humanity? 

• What is the purpose of a collaborative conversation? 

Text-Focused, Optional Essential Questions: 

• What characteristics create the archetype of the epic hero? 

• How does the author create these characteristics through diction and literary devices? 

• What cultural and religious influences help create social climate and literary culture? 

• What were the overarching values of the Anglo-Saxon culture, and how are they represented in 
literature? 

• How do Anglo-Saxon values relate to our values and culture today, specifically connecting theme and 
humanity? 
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Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the 
course of the text, including how they interact and build on one another to provide a 
complex analysis; provide an objective summary of the text. 

Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one another to produce 
a complex account; provide an objective summary of the text. 

Writing Standards 

Text Types and Purposes 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization 
that logically sequences claim(s), counterclaims, reasons, and evidence. 

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most 
relevant evidence for each while pointing out the strengths and limitations of both in a 
manner that anticipates the audience’s knowledge level, concerns, values, and possible 
biases. 

c. Use words, phrases, and clauses as well as varied syntax to link the major sections of 
the text, create cohesion, and clarify the relationships between claim(s) and reasons, 
between reasons and evidence, and between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing. 
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e. Provide a concluding statement or section that follows from and supports the argument 
presented. 

Production and Distribution of Writing 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types 
are defined in standards 1–3 above.) 

Research to Build and Present Knowledge 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 
eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes 
or topics”). 

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority 
opinions and dissents] and the premises, purposes, and arguments in works of public 
advocacy [e.g., The Federalist, presidential addresses]”). 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

b. Work with peers to promote civil, democratic discussions and decision-making, set clear 
goals and deadlines, and establish individual roles as needed. 

c. Propel conversations by posing and responding to questions that probe reasoning and 
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, 
or challenge ideas and conclusions; and promote divergent and creative perspectives. 

The following standards reinforce and/or support the unit of study focus standards:  

Reading Standards for Literature 

Craft and Structure 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) 
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Reading Standards for Informational Text 

Craft and Structure 

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze how an author uses and refines the 
meaning of a key term or terms over the course of a text (e.g., how Madison defines faction 
in Federalist No. 10). 

Writing Standards 

Research to Build and Present Knowledge 

W.11-12.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the strengths and limitations of each source in terms 
of the task, purpose, and audience; integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and 
following a standard format for citation. 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

a. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 
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Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL.11-12.1 In grades 9-10, students were expected to cite supporting evidence from the text to 
clarify meaning. In grade 12, the expectation is the same, but the more sophisticated task of locating 
ambiguities or unresolved issues in the text is added. At the completion of grade 12, students should 
have mastered the content necessary for college/career success. 

RL.11-12.2 In grades 9-10, students summarized texts objectively and determined a singular theme to 
analyze as it develops over the course of the text. In grade 12, multiple themes are analyzed and 
evaluated for their meaning and correlation. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 

RI—RI.11-12.2 In grades 9-10, students continued the practice of identifying a central idea of a text and 
finding evidence to support it. In grade 12, multiple central ideas are tracked and compared for 
analysis of relationship, interplay, or conflict. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 

W—W.11-12.1a In grades 9-10, students write arguments with precise claims, organizing their 
information logically and acknowledging alternate or opposing claims. In grade 12, students should be 
more precise and thorough in their logic and organization, addressing the effectiveness of structure. 
At the completion of grade 12, students should have mastered the content necessary for college/career 
success. 
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W11-12b In grades 9-10, writers supplied evidence for their claims as well as counterclaims; they 
anticipated the knowledge level and concerns of their audience. In grade 12, students uses these same 
skills, but they are also expected to evaluate strengths, limitations, and relevance of evidence to 
create more powerful arguments. At the completion of grade 12, students should have mastered the 
content necessary for college/career success. 

W11-12.c In grades 9-10, students began to employ variations in word choice and the use of phrases and 
clauses to clarify and enhance their writing. In grade 12, writers still employ variety in their use of 
words, phrases, and clauses, but they also should vary syntax to create voice and greater cohesion. 
At the completion of grade 12, students should have mastered the content necessary for college/career 
success. 

W.11-12d In grades 9-10, students were expected to maintain formal style and objective tone. In grade 
12, the same skills are employed, but students should increase the sophistication in tone and 
strength of their own voice. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

W.11-12e In grades 9-10, students provided a concluding statement to support their argument. In grade 
12, this same skill should be used at a high level to write a more creative, effective concluding 
statement. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 

W.11-12.4 In grades 9-10, students produced well-developed, coherent writing appropriate to task, 
purpose, and audience. Grade 12 writers should do the same, but their level of sophistication should 
produce more coherent, effective writing and a more thorough understand of task, purpose, and 
audience. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 

W.11-12.9a In grades 9-10, students analyzed how an author treats a theme or topic and transforms source 
material in a specific work. In grade 12, students demonstrate knowledge of foundational works from 
eighteenth, nineteenth, and early twentieth centuries in British lit and show how two or more texts 
of the same period treat similar themes or topics. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 

W.11-12.9b In grades 9-10, students explained and evaluated literary nonfiction as to argument and 
claims and assessed the validity of reasoning and relevance of evidence, identifying false statements and 
fallacious reasoning. In grade 12, students delineate and evaluate British literary nonfiction such as 
historical and philosophical documents addressing the premises, purposes, and arguments in public 
documents. At the completion of grade 12, students should have mastered the content necessary for 
college/career success.	   

SL—SL.11-12.1b In grades 9-10, students were expected to prepare for and conduct a thoughtful, well-
reasoned exchange of ideas based on that preparation by referring to evidence from texts and other 
research. In grade 12, the same expectation exists but students are expected to perform at a higher 
cognitive level. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 



Grade	  12	  English	  Language	  Arts,	  Quarter	  1,	  Unit	  1.2	   Theme	  Development—Multiple	  	  
Points	  of	  View	  (25	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

22	  

SL 11-12.1c In grades 9-10, students drove conversations by asking and responding to questions that 
related the current discussion to broader themes, actively incorporating others in the discussion by 
challenging ideas and conclusions. In grade 12, expectations are much the same, but questions are 
more probing in reasoning and evidence and ensure a hearing of a full range of positions on a topic 
or issue. Students challenge ideas and promote divergent and creative perspectives. At the 
completion of grade 12, students should have mastered the content necessary for college/career success.  

L—No focus standards at this time. 
 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Argument  

Arguments are used for many purposes—to change the reader’s point of view, to bring about some action 
on the reader’s part, or to ask the reader to accept the writer’s explanation or evaluation of a concept, 
issue, or problem. An argument is a reasoned, logical way of demonstrating that the writer’s position, 
belief, or conclusion is valid. In English language arts, students make claims about the worth or meaning 
of a literary work or works. They defend their interpretations or judgments with evidence from the text(s) 
they are writing about. In history/social studies, students analyze evidence from multiple primary and 
secondary sources to advance a claim that is best supported by the evidence, and they argue for a 
historically or empirically situated interpretation. In science, students make claims in the form of 
statements or conclusions that answer questions or address problems. Using data in a scientifically 
acceptable form, students marshal evidence and draw on their understanding of scientific concepts to 
argue in support of their claims. Although young children are not able to produce fully developed logical 
arguments, they develop a variety of methods to extend and elaborate their work by providing examples, 
offering reasons for their assertions, and explaining cause and effect. These kinds of expository structures 
are steps on the road to argument. In grades K–5, the term “opinion” is used to refer to this developing 
form of argument.  

Levels of Meaning 

While the apparent aim of the text is to convince readers of the day of the evils of slavery, there are other 
aims as well; among the latter, not fully revealed in the excerpt, are Douglass’s efforts to assert his own 
manhood (and that of other black men) and to create an extended analogy between his own literal rise to 
freedom and a spiritual awakening. 
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Structure 

The Narrative uses a fairly simple, explicit, and conventional story structure, with events largely related 
chronologically by a narrator recounting his past. There are some philosophical discussions that may, to 
the reader just looking for a story, seem like digressions. 

Language Conventionality and Clarity 

Douglass’s language is largely clear and meant to be accessible. He does, however, use some figurative 
language (e.g., juxtaposing literal bread with the metaphorical bread of knowledge) and literary devices 
(e.g., personifying freedom). There are also some now-archaic and unusual words and phrasings (e.g., 
choice documents). 

Knowledge Demands 

The Narrative discusses moderately sophisticated themes. The experiences of slavery Douglass describes 
are obviously outside students’ own experiences, but Douglass renders them vivid. The text is bound by 
Dou- glass’s authoritative perspective. General background knowledge about slavery and race in mid-
nineteenth- century America is helpful, as is knowledge of Christianity, to which Douglass makes 
frequent reference through- out the excerpt and the work as a whole. 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 

Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 
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Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 

Suggested Local Resources 

Elements of Literature, 6th Course. Austin: Holt, Rinehart and Winston, 2007. 

Introduction to and history of the Middle Ages (1066-1485), pp. 110-129 

• Ballads:Literary Focus, p. 130 

• “Lord Randall “ text p.” 130 

• “Get up and Bar the Door” text p. 131 

• “The Twa Corbies” text p. 262 Collection 2: 

• Selected stories from The Canterbury Tales, pp. 135-189 

o “The Prologue to The Canterbury Tales,” p. 140 

o from “The Pardoner’s Tale,” p. 167 

• from Le Morte d’Arthur, pp. 214-223 

• Sir Gawain and the Green Knight, pp. 229-237 

Terminology 
• Etymology 

• Argument 

• Analysis 
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• Plagiarism 

• Figurative language 

• Connotation 

• Literary devices 

Challenging Concepts  
Ensure that students understand that there are multiple points of view within a single piece of literature 
and that they can identify the differing points of view. 

Evaluate the credibility and efficacy of textual evidence from both literary and informational texts. 

Organize elements of an argument logically, coherently using supportive evidence. 

• Recognize the intended purpose and audience for all writing assignments and adapt accordingly.  

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 1, Unit 1.3 

Developing Short Writing Into  
Multi-Paragraph Essays 

Overview 

Number of instructional days: 10 (1 day = 46 minutes) 

Students use the vocabulary words and research skills they have learned to plan, edit, revise, and publish a 
multi-paragraph literary criticism essay. The essay in this unit differs from that in the previous unit 
because it uses narrative elements and characterization to provide evidence of an assertion. Students use 
increasingly complex syntax and diction to make their writing richer and more effective. 

One element that is new to this writing unit is the adherence to the complete, multi-step writing process. 
Students analyze literature and informational text to gather relevant support for a given purpose. Evidence 
is also evaluated for its effect on the essay as a whole. In this process, students analyze how an author 
makes writing choices and how those choices affect the overall literary or informational product. Once the 
text is analyzed and evidence has been identified, students create a structured, organized plan for their 
own essay. This plan should incorporate a mixture of personal narrative elements and information from 
the assigned texts as evidence. 

Once a plan is created, students expand their ideas, making syntactical, diction, and organizational 
choices considering purpose and intended audience, into a rough draft. Each student uses an electronic 
submission process to turn in their rough draft. They then receive feedback and guidance for revising their 
rough draft, including changing or adding content, correcting and improving diction, syntax, organization, 
and conventions of grammar and usage. Students should use the feedback obtained to rewrite and revise 
their essays, considering the effectiveness of revisions. 

Finally, students should produce a revised and polished essay, incorporating the feedback they were 
given.  

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read.  

Concepts to Be Learned and Skills to Be Used 
• ANALYZE the impact of the author’s choices regarding: 

o Development of elements of a story or drama. 

o Relationship of elements of a story or drama. 
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• PRODUCE clear and coherent writing. 

o PLAN.  

o REVISE. 

o EDIT. 

o REWRITE. 

• ADDRESS a specific audience and purpose. 

• PUBLISH writing products. 

o EDIT using technology. 

o UPDATE information using the internet. 

o RESPOND to feedback. 

o INCORPORATE new arguments or evidence. 

• INCORPORATE standards of English grammar and usage. 

Essential Questions 
• How does an author make decisions about how and what to write? 

• How does an author match his/her tone to the purpose and audience for which he is writing? 

• What are the appropriate steps in producing clear, cohesive, effective writing? 

• How can the use of the internet and other technology enhance the writing process and produce higher 
quality writing products? 

• How does an author use evidence and elaboration to expand his/her writing? 

• How can the use of personal narrative details enhance the efficacy of writing? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of 
a story or drama (e.g., where a story is set, how the action is ordered, how the characters are 
introduced and developed). 
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Writing Standards 

Production and Distribution of Writing 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types 
are defined in standards 1–3 above.) 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach, focusing on addressing what is most significant for a specific 
purpose and audience. (Editing for conventions should demonstrate command of Language 
standards 1–3 up to and including grades 11–12 on page 54 [of the full ELA Common Core 
State Standards document].) 

W.11-12.6 Use technology, including the Internet, to produce, publish, and update individual or shared 
writing products in response to ongoing feedback, including new arguments or information. 

The following standards reinforce and/or support the unit of study focus standards:  

Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain.  

Writing Standards 

Text Types and Purposes 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence.  

a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization 
that logically sequences claim(s), counterclaims, reasons, and evidence.  

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant 
evidence for each while pointing out the strengths and limitations of both in a manner 
that anticipates the audience’s knowledge level, concerns, values, and possible biases.  

c. Use words, phrases, and clauses as well as varied syntax to link the major sections of the 
text, create cohesion, and clarify the relationships between claim(s) and reasons, 
between reasons and evidence, and between claim(s) and counterclaims.  

d. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing.  

e. Provide a concluding statement or section that follows from and supports the argument 
presented.  
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Research to Build and Present Knowledge 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 
eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes 
or topics”). 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 

Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in 
the text. 

b. Analyze nuances in the meaning of words with similar denotations. 
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L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL.11-12.3 In grades 9-10, students focused more narrowly on character development and how it 
impacts a text. In grade 12, students are responsible for multiple elements and their effect on the 
text. Author’s choices of characterization, figurative language, diction, and other elements should 
all be evaluated for their impact and efficacy. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 

RI—No focus standards at this time.  

W—W.11-12.4 In grades 9-12, the expectations are the same. Students are to create clear and 
coherent writing that is appropriate for the task, the purpose (argument in this unit), and the 
audience.  

W.11-12.5 In grades 9-10, students proceeded through the prewriting, writing, and publishing process to 
create writing which adheres to language standards and the conventions of English grammar and usage. 
In grade 12, students continue to practice these skills with more independence and flexibility. 
Students should demonstrate a higher level of sophistication in their ability to refine their own 
writing. They should use more complex language, consider the audience and purpose, and evaluate 
the efficacy of their own product. 

W.11-12.6 In grades 9-10, students used technology, including the internet, to research and publish 
writing in a dynamic and flexible way. In grade 12, students participate in interactive use of 
technology, receiving feedback and making major revisions electronically. At the completion of 
grade 12, students should have mastered the content necessary for college/career success. 

SL—No focus standards at this time. 
L— No focus standards at this time. 
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Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Argument 

Arguments are used for many purposes—to change the reader’s point of view, to bring about some action 
on the reader’s part, or to ask the reader to accept the writer’s explanation or evaluation of a concept, 
issue, or problem. An argument is a reasoned, logical way of demonstrating that the writer’s position, 
belief, or conclusion is valid. In English language arts, students make claims about the worth or meaning 
of a literary work or works. They defend their interpretations or judgments with evidence from the text(s) 
they are writing about. In history/social studies, students analyze evidence from multiple primary and 
secondary sources to advance a claim that is best supported by the evidence, and they argue for a 
historically or empirically situated interpretation. In science, students make claims in the form of 
statements or conclusions that answer questions or address problems. Using data in a scientifically 
acceptable form, students marshal evidence and draw on their understanding of scientific concepts to 
argue in support of their claims. Although young children are not able to produce fully developed logical 
arguments, they develop a variety of methods to extend and elaborate their work by providing examples, 
offering reasons for their assertions, and explaining cause and effect. These kinds of expository structures 
are steps on the road to argument. In grades K–5, the term “opinion” is used to refer to this developing 
form of argument. 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 

Drama 

• Shakespeare, William. The Tragedy of Hamlet 
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• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 

Suggested Local Resources 

Elements of Literature, 6th course. Austin: Holt, Rinehart and Winston, 2007. 

• The Iliad from Book 22: The Death of Hector by Homer, p. 66 

• “A Valediction: Forbidding Mourning” by John Donne, p. 340 

• “The Parable of the Prodigal Son,” p. 378 

• “The Fall of Satan” from Paradise Lost by John Milton, p. 401 

• from “A Vindication of the Rights of Woman” by Mary Wollstonecraft, p. 636 

• “The Rime of the Ancient Mariner” by Samuel Taylor Coleridge, p. 762 

Reading Literature in Translation: Beowulf as a Case Study 

• http://www.readwritethink.org/classroom-resources/lesson-plans/reading-literature-translation-
beowulf-814.html 
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Terminology 
• Narrative elements 

• Argument 

• Explanatory writing 

Challenging Concepts  
• Understanding and identifying the elements of literary criticism  

• Writing literary analysis  

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 2, Unit 2.1 

Researching Cultural and Literary Connections 

Overview 

Number of instructional days: 20 (1 day = 46 minutes) 

After having read and analyzed foundational pieces of literature from Great Britain and studying a brief 
early history and development of the culture, students choose an aspect of British society, a famous 
person, or a famous text to research in-depth. The entire process of choosing a topic for research is 
followed. Students read and annotate sources from various media, refining or limiting the topic and 
paying particular attention to how two or more texts from the same period consider the theme or topic. 
Students are expected to analyze the validity of the author’s argument and how he/she structures that 
argument. Once research has been completed, writing an effective thesis, planning and outlining, writing, 
revising, publishing will be completed in a scaffolded manner. The final product adheres to the standard 
rules of a specified format or style manual.  

As seniors prepare for college, where research is the primary means of discovery and assessment, they 
need to be familiar with the entire process of completing a research paper. The research process teaches 
students to read and comprehend complex, sometimes conflicting information; evaluate the validity of 
sources; and synthesize information into a clear, cohesive, and engaging argument in support of their 
thesis. Students use formal style and objective tone to convey and explain how their topic played out in 
Medieval British society, how it is portrayed by authors in the pieces they have read, and the connections 
and implications to British historical development. When paired with the presentation of research 
findings, students receive a comprehensive, authentic experience of autonomous, individualized learning. 
This project is an integral part of English in grade 12. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• DEMONSTRATE knowledge of eighteenth, nineteenth, and early twentieth century foundational 

British literature. 

o EXAMINE texts with similar themes. 

• CITE strong and thorough textual evidence.  

o SUPPORT analysis. 

o DETERMINE where text leaves matters uncertain. 
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• ANALYZE author’s structure and EVALUATE effectiveness of argument. 

o Clear. 

o Convincing. 

o Engaging. 

• INTEGRATE and EVALUATE multiple sources of information presented in different media or 
formats to: 

o ADDRESS a question. 

o SOLVE a problem. 

• WRITE informative/explanatory texts. 

o EXAMINE complex ideas, concepts, and information. 

o CONVEY information clearly. 

o INTRODUCE a topic. 

o ORGANIZE complex ideas, concepts, information.  

 CREATE unified whole. 

 SCAFFOLD elements. 

 FORMAT graphics and multimedia to aid comprehension. 

o DEVELOP a topic thoroughly. 

 SELECT relevant facts, details, quotations, examples. 

 CONSIDER audience. 

o USE transitions. 

o USE varied syntax. 

o APPLY understanding of syntax to complex texts. 

o LINK major sections of the text. 

o CREATE cohesion. 

o CLARIFY relationships among complex ideas and concepts. 

o USE precise language, vocabulary and literary devices. 

 MANAGE complexity of the topic. 

o ESTABLISH and MAINTAIN formal style and objective tone. 

o PROVIDE a concluding statement. 

 Follows from explanation. 

 Supports information presented. 
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• MAINTAIN norms and conventions of standard English grammar and usage. 

o UNDERSTAND usage as convention susceptible to change and is sometimes contested. 

• MAINTAIN norms and conventions of standard English capitalization, punctuation, and 
spelling. 

o SPELL correctly. 

• APPLY knowledge of language to understand its functions in different contexts. 

o MAKE effective choices for meaning or style. 

o COMPREHEND when reading or listening. 

o VARY syntax for effect. 

o APPLY an understanding of syntax to study of complex texts. 

• DETERMINE meanings of unknown and multiple-meaning words. 

• CLARIFY meanings of unknown and multiple-meaning words. 

o CONSULT reference materials for meaning, part of speech and etymology. 

Essential Questions 
• How do history, culture, and literature influence and complement each other and affect the writings of 

various time periods? 

• What are the different media to be used as sources for research? What makes a valid source for 
research? 

• How can information be synthesized from sources to create a cohesive, effective argument? 

• How does an author use structure to create an argument?  

• How does formatting affect the comprehension of research findings? 

• How can organization and planning increase the effectiveness of research? 
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Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Integration of Knowledge and Ideas 

RL.11-12.9 Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century eleventh 
through sixteenth centuries foundational works of American British literature, including 
how two or more texts from the same period treat similar themes or topics. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain. 

Craft and Structure 

RI.11-12.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her 
exposition or argument, including whether the structure makes points clear, convincing, 
and engaging. 

Integration of Knowledge and Ideas 

RI.11-12.7 Integrate and evaluate multiple sources of information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words in order to address a question or 
solve a problem. 

Writing Standards 

Text Types and Purposes 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and 
analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and information so that each new 
element builds on that which precedes it to create a unified whole; include formatting 
(e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding 
comprehension. 
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b. Develop the topic thoroughly by selecting the most significant and relevant facts, 
extended definitions, concrete details, quotations, or other information and examples 
appropriate to the audience’s knowledge of the topic. 

c. Use appropriate and varied transitions and syntax to link the major sections of the text, 
create cohesion, and clarify the relationships among complex ideas and concepts. 

d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, 
simile, and analogy to manage the complexity of the topic. 

e. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing. 

f. Provide a concluding statement or section that follows from and supports the 
information or explanation presented (e.g., articulating implications or the significance 
of the topic). 

Language Standards 

Conventions of Standard English 

L.11-12.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

a. Apply the understanding that usage is a matter of convention, can change over time, and 
is sometimes contested. 

L.11-12.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

b. Spell correctly. 

Knowledge of Language 

L.11-12.3 Apply knowledge of language to understand how language functions in different contexts, to 
make effective choices for meaning or style, and to comprehend more fully when reading or 
listening. 

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for 
guidance as needed; apply an understanding of syntax to the study of complex texts 
when reading. 

Vocabulary Acquisition and Use 

L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 11–12 reading and content, choosing flexibly from a range of strategies. 

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, its etymology, or its standard usage. 
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The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain. 

Writing Standards 

Production and Distribution of Writing 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types 
are defined in standards 1–3 above.) 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach, focusing on addressing what is most significant for a specific 
purpose and audience. (Editing for conventions should demonstrate command of Language 
standards 1–3 up to and including grades 11–12 on page 54 [of the full ELA Common Core 
State Standards document].) 

Research to Build and Present Knowledge 

W.11-12.7 Conduct short as well as more sustained research projects to answer a question (including a 
self-generated question) or solve a problem; narrow or broaden the inquiry when 
appropriate; synthesize multiple sources on the subject, demonstrating understanding of the 
subject under investigation. 

W.11-12.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the strengths and limitations of each source in terms 
of the task, purpose, and audience; integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and 
following a standard format for citation. 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority 
opinions and dissents] and the premises, purposes, and arguments in works of public 
advocacy [e.g., The Federalist, presidential addresses]”). 
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The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 
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Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL. 11-12.9 In grades 9-10 students investigated how an author pulls and transforms information 
from source material to create literature. In grade 12, students use analyze foundational works of 
literature and how they treat similar themes and topics. At the completion of grade 12, students 
should have mastered the content necessary for college/career success.  

RI—RI.11-12.1 In grades 9-10 students learned to cite evidence from text to support their analysis. In 
grade 12, students not only use textual evidence as support, but they must also evaluate what the 
text says explicitly as well as inferentially, including determining where the text leaves matters 
uncertain. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 

RI.11-12.5 In grades 9-10, students determined how an author’s structure, syntax, and style develop 
his/her claim or topic within the text. In grade 12, students determine whether an author’s style, 
syntax, and structure make the argument or exposition clear, convincing, and engaging. At the 
completion of grade 12, students should have mastered the content necessary for college/career success. 

RI.11-12.7 In grades 9-10, students considered variance in details between multiple accounts of the same 
story in different mediums. In grade 12, students must use multiple mediums as evidence to answer a 
question or solve a problem. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

 W—W.11-12.2a In grades 9-10, students categorized ideas and information by topic using various media 
and formatting techniques. In grade 12, students must consider how ideas are scaffolded and use 
logical scaffolding themselves to create a unified argument incorporating graphics, formatting, and 
multimedia to increase comprehension. At the completion of grade 12, students should have mastered 
the content necessary for college/career success. 

W.11-12.2b In grades 9-10, students chose sufficient, relevant information to support their topic. In 
grade 12, students are expected to develop their topic more thoroughly through the use of the most 
significant quotations, examples, definitions and concrete details. At the completion of grade 12, 
students should have mastered the content necessary for college/career success. 

W.11-12.2c In grades 9-10, students used transitions to relate complex ideas and create cohesion in their 
writing. In grade 12, students should use more mature transitions and increase the complexity of 
syntax to clarify more intricate relationships and concepts. At the completion of grade 12, students 
should have mastered the content necessary for college/career success. 

W.11-12.2d In grades 9-10, students strove for precise language and vocabulary to convey complex 
concepts in their writing. In grade 12, not only should vocabulary be precise, but students should 
make use of literary devices such as metaphors and analogies to enhance the comprehension of 
their topic. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 
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W.11-12.2e In grades 9-10, students learned to maintain formal style and objective tone in their writing. 
In grade 12, students should also use objective tone and formal style but at an increased level of 
sophistication. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 

W.11-12.2f In grades 9-10, students created a conclusion that supports the presented information or 
explanation. In grade 12, students create a more sophisticated concluding statement or section to 
support their presented information/explanation. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 

SL—No focus standards at this time.  

L—L.11-12.1a In grades 9-10, students used parallel structure to show their understanding of standard 
English grammar and usage. In grade 12, students recognize that standard English usage and 
conventions change over time. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

L.11-12.2b In grades 9-10, students used the standard English practice of a colon to introduce a list or a 
quotation. In grade 12, students demonstrate their knowledge of standard English conventions and 
usage by concentrating on the correct spelling of the words. At the completion of grade 12, students 
should have mastered the content necessary for college/career success. 

L.11-12.3a In grades 9-10, students edited their work for appropriateness of citation using a citation style 
suitable for the subject area. In grade 12, students construct sentences in a variety of structures to 
create an effect, and apply their understanding of syntax to the reading of complex texts. At the 
completion of grade 12, students should have mastered the content necessary for college/career success. 

L.11-12.4c In grades 9-10, students consulted varied references to determine pronunciation and clarify 
meaning, part of speech, and word history. In grade 12, students consult varied references to 
determine pronunciation and clarify meaning, part of speech, and etymology of words with 
increased complexity and sophistication. At the completion of grade 12, students should have mastered 
the content necessary for college/career success. 

 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Informational/Explanatory Writing 

Informational/explanatory writing conveys information accurately. This kind of writing serves one or 
more closely related purposes: to increase readers’ knowledge of a subject, to help readers better 
understand a procedure or process, or to provide readers with an enhanced comprehension of a concept. 
Informational/explanatory writing addresses matters such as types (What are the different types of 
poetry?) and components (What are the parts of a motor?); size, function, or behavior (How big is the 
United States? What is an X-ray used for? How do penguins find food?); how things work (How does the 



Grade	  12	  English	  Language	  Arts,	  Quarter	  2,	  Unit	  2.1	   Researching	  Cultural	  and	  Literary	  	  
Connections	  (20	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

44	  

legislative branch of government function?); and why things happen (Why do some authors blend 
genres?). To produce this kind of writing, students draw from what they already know and from primary 
and secondary sources. With practice, students become better able to develop a controlling idea and a 
coherent focus on a topic and more skilled at selecting and incorporating relevant examples, facts, and 
details into their writing. They are also able to use a variety of techniques to convey information, such as 
naming, defining, describing, or differentiating different types or parts; comparing or contrasting ideas or 
concepts; and citing an anecdote or a scenario to illustrate a point. Informational/explanatory writing 
includes a wide array of genres, including academic genres such as literary analyses, scientific and 
historical reports, summaries, and précis writing as well as forms of workplace and functional writing 
such as instructions, manuals, memos, reports, applications, and résumés. As students advance through 
the grades, they expand their repertoire of informational/explanatory genres and use them effectively in a 
variety of disciplines and domains. 

Although information is provided in both arguments and explanations, the two types of writing have 
different aims. Arguments seek to make people believe that something is true or to persuade people to 
change their beliefs or behavior. Explanations, on the other hand, start with the assumption of truthfulness 
and answer questions about why or how. Their aim is to make the reader understand rather than to 
persuade him or her to accept a certain point of view. In short, arguments are used for persuasion and 
explanations for clarification. 

Like arguments, explanations provide information about causes, contexts, and consequences of processes, 
phenomena, states of affairs, objects, terminology, and so on. However, in an argument, the writer not 
only gives information but also presents a case with the “pros” (supporting ideas) and “cons” (opposing 
ideas) on a debatable issue. Because an argument deals with whether the main claim is true, it demands 
empirical descriptive evidence, statistics, or definitions for support. When writing an argument, the writer 
supports his or her claim(s) with sound reasoning and relevant and sufficient evidence. 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 
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Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 

Suggested Local Resources 

Elements of Literature, 6th course. Austin: Holt, Rinehart and Winston, 2007. 

• Writing Workshop: Reporting Literary Research, p. 240 

• www.english.uchicago.edu/british-literature  

• www.owl.english.purdue.edu/owl/  

• www.calvin.edu/library/knightcite/  

Databases 

Username: hobbs Password: eagles 

• http://search.ebscohost.com/ 

• http://www.libraryoftexas.org/service-proxy/texshare//?orgid=862 
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• http://online.infobaselearning.com/Direct.aspx?aid=18569&pid=WE00 

• http://www.elportalnm.org/  

Terminology 
Sustained research project: A project involving research in which students undergo a lengthy process 
(dictionary.com) 

Plagiarism: Using someone else’s words or ideas without giving them credit. (Elements of Literature, 6th 
course, Holt Rinehart Winston. 

Citation: Giving credit to the authors of source information (SpringBoard glossary p. 412) 

Textual evidence: Facts, figures, details, quotations or other sources of data and information that provide 
support for claims or an analysis that can be evaluated by others; should appear in a form and be derived 
from a source widely accepted as appropriate to a particular discipline, as in details or quotations from a 
text in the study of literature and experimental results in the study of science (ELA CCSS Appendix A) 

Formal: Following or being in accord with accepted forms, conventions, or regulations (dictionary.com) 

Informal: Not being in accord with accepted forms, conventions, or regulations (dictionary.com) 

Paraphrase: Restate or rewrite each sentence of a text in your own words (Elements of Literature, 6th 
Course, Holt, Rinehart and Winston) 

Challenging Concepts  
Ensure that students understand the meaning of plagiarism and the possible consequences as a result of 
plagiarism. 

• Use the dictionary to show the multiple meanings of words and find evidence from the text to 
demonstrate the nuances of the word within the context of the piece. 

Assess strengths and limitations of sources. 

• Provide varied sources and model for students what creates a reliable source versus an unreliable 
source. 

• Display digital sources and continue the same assessment process. 

Maintain flow of ideas by integrating transitional words and phrases and small bits of quotes into the 
students’ ideas rather than quoting large blocks of text. 
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Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 2, Unit 2.2 

Presenting Research Findings 

Overview 

Number of instructional days: 5 (1 day = 46 minutes) 

In previous units, students read and annotated sources from various media to refine and limit their topic. 
They were expected to consider two or more texts from the same period and to analyze the validity of the 
author’s argument. Upon completion of these close readings, students are to present their findings from 
their earlier research.  

When paired with the presentation of research findings, students receive a comprehensive, authentic 
experience of autonomous, individualized learning. The teacher aids the student by modeling an 
appropriate presentation. Students will use available presentation techniques such as PowerPoint, Prezi, 
handmade visual, or a dramatic interpretation to enhance their demonstration whether it is a recitation or a 
synthesis of research findings.  

This provides the opportunity for some flexibility for oral presentations so that students can have a variety 
of experiences at different times. This presentation segment may be moved from one unit to another to 
provide the students with an opportunity to make an oral presentation to fulfill the listening/speaking 
standards of the curriculum. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• INTEGRATE multiple sources of information when presenting: 

o UTILIZE diverse formats. 

o MAKE informed decisions. 

o SOLVE problems. 

o EVALUATE credibility and accuracy of sources.  

o NOTE discrepancies among data. 

• PRESENT information, findings, and supporting evidence. 

o CONVEY a clear and distinct perspective. 

o ANTICIPATE listeners’ ability to follow the line of reasoning. 
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o ADDRESS alternative perspectives. 

o ORGANIZE presentation according to purpose, audience, and task. 

• USE digital media.  

o ENHANCE understanding. 

o ADD interest.  

Essential Questions 
• What are some effective strategies for engaging my audience? 

• Why is it important to analyze the audience before preparing a presentation? 

• How can a speaker establish credibility with the audience? 

• Should I incorporate multiple perspectives into the presentation using varied forms of digital media? 

• What constitutes a valid source of information for research? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.11-12.2 Integrate multiple sources of information presented in diverse formats and media (e.g., 
visually, quantitatively, orally) in order to make informed decisions and solve problems, 
evaluating the credibility and accuracy of each source and noting any discrepancies among 
the data. 

Presentation of Knowledge and Ideas 

SL.11-12.4 Present information, findings, and supporting evidence, conveying a clear and distinct 
perspective, such that listeners can follow the line of reasoning, alternative or opposing 
perspectives are addressed, and the organization, development, substance, and style are 
appropriate to purpose, audience, and a range of formal and informal tasks. 

SL.11-12.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 
elements) in presentations to enhance understanding of findings, reasoning, and evidence and 
to add interest. 
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The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Literature 

Integration of Knowledge and Ideas 

RL.11-12.9 Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century 
foundational works of American literature, including how two or more texts from the same 
period treat similar themes or topics. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain. 

Craft and Structure 

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze how an author uses and refines the 
meaning of a key term or terms over the course of a text (e.g., how Madison defines faction 
in Federalist No. 10). 

Integration of Knowledge and Ideas 

RI.11-12.7 Integrate and evaluate multiple sources of information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words in order to address a question or 
solve a problem. 

Writing Standards 

Text Types and Purposes 

W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and 
analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and information so that each new 
element builds on that which precedes it to create a unified whole; include formatting 
(e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding 
comprehension. 

b. Develop the topic thoroughly by selecting the most significant and relevant facts, 
extended definitions, concrete details, quotations, or other information and examples 
appropriate to the audience’s knowledge of the topic. 

c. Use appropriate and varied transitions and syntax to link the major sections of the text, 
create cohesion, and clarify the relationships among complex ideas and concepts. 

d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, 
simile, and analogy to manage the complexity of the topic. 
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e. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing. 

f. Provide a concluding statement or section that follows from and supports the 
information or explanation presented (e.g., articulating implications or the significance 
of the topic). 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 
eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes 
or topics”). 

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority 
opinions and dissents] and the premises, purposes, and arguments in works of public 
advocacy [e.g., The Federalist, presidential addresses]”). 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 
 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 
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Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—No focus standards at this time.  
RI— No focus standards at this time. 
W— No focus standards at this time. 

SL—SL.11-12.2 In grades 9-10, students were expected to integrate sources of information and evaluate 
sources for validity and value, and use various forms of media as sources. In grade 12, students use 
what they have learned in previous grades in order to make informed decisions and solve problems, 
noting any discrepancies in the data. At the completion of grade 12, students should have mastered the 
content necessary for college/career success.   

SL.11-12.4 In grades 9-10, students presented research findings in a clear, logical, organized manner. In 
grade 12, students are not only expected to be organized and effective, but also to present multiple 
perspectives in such a way that the logic of the opposing viewpoints and their presentation are 
appropriate to the given audience.   At the completion of grade 12, students should have mastered the 
content necessary for college/career success. 
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SL.11-12.5 In grades 9-10, students learned to present research findings effectively through the use of 
digital media. In grade 12, students learn to present research findings using more sophisticated 
implementation of digital media and a greater consideration of intended audience and purpose.   At 
the completion of grade 12, students should have mastered the content necessary for college/career 
success. 

L— No focus standards at this time. 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Speaking and Listening (pp. 26-27) 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 

Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 
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• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 

Suggested Local Resources 

Elements of Literature, 6th course. Austin: Holt, Rinehart and Winston, 2007. 

o “Presenting Literary Research,” p. 260 

• http://www.readwritethink.org/classroom-resources/printouts/oral-presentation-rubric-30700.html 

• http://www.pasadena.edu/entskillslab/drafting/OralPresentationOutline.cfm 

Terminology 
• Sustained research project: A project involving research in which students undergo a lengthy process 

(dictionary.com) 

• Plagiarism: Using someone else’s words or ideas without giving them credit. (Elements of Literature, 
6th course, Holt Rinehart Winston. 

• Citation: Giving credit to the authors of source information (SpringBoard glossary p. 412) 

• Textual evidence: Facts, figures, details, quotations or other sources of data and information that 
provide support for claims or an analysis that can be evaluated by others; should appear in a form and 
be derived from a source widely accepted as appropriate to a particular discipline, as in details or 
quotations from a text in the study of literature and experimental results in the study of science (ELA 
CCSS Appendix A) 

• Formal: Following or being in accord with accepted forms, conventions, or regulations 
(dictionary.com) 

• Informal: Not being in accord with accepted forms, conventions, or regulations (dictionary.com) 

• Paraphrase: Restate or rewrite each sentence of a text in your own words (Elements of Literature, 6th 
Course, Holt, Rinehart and Winston) 
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Challenging Concepts    
Ensure that students understand the meaning of plagiarism and the possible consequences as a result of 
plagiarism. 

• Use the dictionary to show the multiple meanings of words and find evidence from the text to 
demonstrate the nuances of the word within the context of the piece. 

Assess strengths and limitations of sources. 

• Provide varied sources and model for students what creates a reliable source versus an unreliable 
source. 

• Display digital sources and continue the same assessment process. 

Maintain flow of ideas by integrating transitional words and phrases and small bits of quotes into the 
students’ ideas rather than quoting large blocks of text. 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 3, Unit 3.1 

Exploring Language Development as Self-
Expression 

Overview 

Number of instructional days: 25 (1 day = 46 minutes) 

Students are exposed to texts of increasing complexity, and are asked to analyze those texts on a deeper 
level. This unit of study has two areas of focus to enhance the abilities of students to comprehend, 
analyze, and discuss these more difficult texts. The first area of focus is analyzing the structural and 
rhetorical variations between different genres of literary and informational pieces, some of which include 
clear examples of irony, satire, sarcasm, and/or understatement. Comprehending the intent of works such 
as Renaissance sonnets and pastoral poems compared to journals, speeches, and sermons provides 
students with a realistic connection between history, the written word, and self-expression on the part of 
authors. The second area of focus is for students to apply their knowledge from analysis to their own 
writing, using a narrative genre of their choice to express a personal point of view. 

Whether through poetry, drama, or journal entries, authors write to express their own point of view and 
philosophy. As students have matured in their ability to comprehend texts of increasing difficulty, apply 
the themes from the text to reality, and evaluate the purpose and quality of given texts, they have gained 
an understanding of how written pieces fit into the historical context, as well as the personal lives of 
authors. As a result, students by now should be able to use writing to express their own beliefs and point 
of view. Emphasis should also be placed on the literal versus figurative meaning of words and how 
diction and syntax influence style and tone.  

By this point in the school year, students have been exposed to a wide variety of texts. They have been 
encouraged to “own” the literature they read, and to develop their personal philosophies through analysis 
and discussion. Now is the time for students to use what they have learned and produce high quality 
writing of their own which expresses their beliefs in an appropriate style and tone. Students should be 
able to decide which genre of writing would best express their desired viewpoint, and what stylistic and 
rhetorical elements would best achieve the desired efficacy. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read. 
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Concepts to Be Learned and Skills to Be Used 
• ANALYZE a case in which understanding point of view requires DISTINGUISHING what is 

directly stated in a text from what is really meant.  

• ANALYZE multiple interpretations of a story, drama, or poem EVALUATING how each version 
interprets the source text. 

• DETERMINE an author’s point of view or purpose in a text in which the rhetoric is particularly 
effective. 

o ANALYZE how style and content contribute to the persuasiveness of the text. 

• DELINEATE and EVALUATE the reasoning in texts. 

o INCLUDE the application of constitutional principles and use of legal reasoning and the 
premises, purposes, and arguments in works of public advocacy.  

• WRITE narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences.  

o USE precise words and phrases, telling details, and sensory language to CONVEY a vivid 
picture of the experiences, events, settings, and/or character.  

• EVALUATE a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

o ASSESS the stance, premise, links among ideas, word choice, points of emphasis, and 
tone used.  

• DETERMINE or CLARIFY the meaning of unknown and multiple meaning words and phrases 
based on grades 11-12 reading and content. 

o CHOOSE flexibly from a range of strategies. 

o USE context as a clue to the meaning of a words or phrase. 

• DEMONSTRATE understanding of figurative language, word relationships, and nuances in 
word meanings. 

o INTERPRET figures of speech in context and ANALYZE their role in the text. 

o ANALYZE nuances in meaning of words with similar denotation. 

Essential Questions 
• How do the stylistic elements and the literary genre help an author to express his/her exact point of 

view and philosophy?  

• How does the subject matter and/or purpose help to determine the genre and appropriate tone? 

• What literary elements make writing more effective as a form of self-expression? 

 



Grade	  12	  English	  Language	  Arts,	  Quarter	  3,	  Unit	  3.1	   Exploring	  Language	  Development	  as	  
Self-‐Expression	  (25	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

59	  

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Craft and Structure 

RL.11-12.6 Analyze a case in which grasping point of view requires distinguishing what is directly 
stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement). 

Integration of Knowledge and Ideas 

RL.11-12.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of 
a play or recorded novel or poetry), evaluating how each version interprets the source text. 
(Include at least one play by Shakespeare and one play by an American dramatist.) 

Reading Standards for Informational Text 

Craft and Structure 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric is 
particularly effective, analyzing how style and content contribute to the power, 
persuasiveness, or beauty of the text. 

Integration of Knowledge and Ideas 

RI.11-12.8 Delineate and evaluate the reasoning in seminal U.S. texts, including the application of 
constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority 
opinions and dissents) and the premises, purposes, and arguments in works of public 
advocacy (e.g., The Federalist, presidential addresses). 

Writing Standards 

Text Types and Purposes 

W.11-12.3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences. 

d. Use precise words and phrases, telling details, and sensory language to convey a vivid 
picture of the experiences, events, setting, and/or characters. 
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Speaking and Listening Standards 

Comprehension and Collaboration 

SL.11-12.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 11–12 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 

L.11-12.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in 
the text. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards reinforce and/or support the unit of study focus standards: 

Writing Standards 

Production and Distribution of Writing 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types 
are defined in standards 1–3 above.) 

Research to Build and Present Knowledge 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge 
of eighteenth-, nineteenth- and early-twentieth-century foundational works of 
American literature, including how two or more texts from the same period treat 
similar themes or topics”). 

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the reasoning in seminal U.S. texts, including the application of 
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case 
majority opinions and dissents] and the premises, purposes, and arguments in works 
of public advocacy [e.g., The Federalist, presidential addresses]”). 
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Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one another to produce 
a complex account; provide an objective summary of the text. 

Craft and Structure 

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including words with multiple meanings or language that is particularly 
fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) 

Integration of Knowledge and Ideas 

RL.11-12.9 Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century 
foundational works of American literature, including how two or more texts from the same 
period treat similar themes or topics. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the 
course of the text, including how they interact and build on one another to provide a 
complex analysis; provide an objective summary of the text. 

Craft and Structure 

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze how an author uses and refines the 
meaning of a key term or terms over the course of a text (e.g., how Madison defines faction 
in Federalist No. 10). 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

a. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas. 

b. Work with peers to promote civil, democratic discussions and decision-making, set clear 
goals and deadlines, and establish individual roles as needed. 
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c. Propel conversations by posing and responding to questions that probe reasoning and 
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, 
verify, or challenge ideas and conclusions; and promote divergent and creative 
perspectives. 

d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 
evidence made on all sides of an issue; resolve contradictions when possible; and 
determine what additional information or research is required to deepen the investigation 
or complete the task. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 
 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 
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Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL.11-12.6 In grades 9-10, students analyzed a specific point of view or cultural experience reflected 
in a wide reading of world literature. In grade 12, students analyze a case in which understanding 
point of view requires actually distinguishing what is directly stated from what is meant. At the 
completion of grade 12, students should have mastered the content necessary for college/career success. 

RL.11-12.7 In grades 9-10, students analyzed the depiction of a subject or scene in two artistic mediums, 
including what is emphasized or absent in each. In grade 12, students analyze multiple interpretations 
of a piece of literature to evaluate how each version differs from the source text. At the completion of 
grade 12, students should have mastered the content necessary for college/career success. 

RL.11-12.6 In grades 9-10, students determined an author’s point of view and analyzed how the author 
used rhetoric to promote that point of view or purpose. In grade 12, students determine the point of 
view in a text and the effectiveness of the rhetoric, analyzing how the style and content contributes 
to the persuasiveness of the text. At the completion of grade 12, students should have mastered the 
content necessary for college/career success. 

RI—RI. 11-12.8 In grades 9-10, students delineated and evaluated the argument, assessing whether the 
reasoning is valid and the evidence is relevant and sufficient. In grade 12, students delineate and 
evaluate the reasoning in texts and consider varied premises, purposes, and arguments in works of 
public advocacy. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 

W—W. 11-12.3d In grades 9-10, students wrote about real or imagined experiences using precise words, 
phrases, details, and sensory language to picture those experiences, events, setting, and/or character. In 
grade 12, students create narratives about a real or imagined event or experience, using more 
sophisticated language and precise words and phrases to convey a vivid picture of the experiences, 
events, setting, and characters. At the completion of grade 12, students should have mastered the 
content necessary for college/career success. 

SL—SL. 11-12.3 In grades 9-10, students identified fallacious reasoning or exaggerated or distorted 
evidence by evaluating the speaker’s viewpoint, reasoning, and use of evidence. In grade 12, students, 
evaluate the speaker’s point of view, reasoning, and use of evidence and rhetoric to assess the 
stance, premises, links among ideas, word choice, emphasis, and tone. At the completion of grade 12, 
students should have mastered the content necessary for college/career success.  
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L—L.11-12.4a In grades 9-10, students determined the definition of unknown words and multiple 
meaning words through the use of context clues. In grade 12, students clarify the meaning of unknown 
words and multiple meaning words using context clues from the literary content. At the completion 
of grade 12, students should have mastered the content necessary for college/career success. 

L.11-12.5a, b In grades 9-10, students established understanding of figurative language, interpreted 
figures of speech and their role in the text and analyzed nuances in the meaning of words with similar 
denotations. In grade 12, students determine the meaning and nuances of figurative language, 
interpreting and analyzing their role in the text. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 
 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Narrative Writing 

Narrative writing conveys experience, either real or imaginary, and uses time as its deep structure. It can 
be used for many purposes, such as to inform, instruct, persuade, or entertain. In English language arts, 
students produce narratives that take the form of creative fictional stories, memoirs, anecdotes, and 
autobiographies. Over time, they learn to provide visual details of scenes, objects, or people; to depict 
specific actions (for example, movements, gestures, postures, and expressions); to use dialogue and 
interior monologue that provide insight into the narrator’s and characters’ personalities and motives; and 
to manipulate pace to highlight the significance of events and create tension and suspense. In 
history/social studies, students write narrative accounts about individuals. They also construct event 
models of what happened, selecting from their sources only the most relevant information. In science, 
students write narrative descriptions of the step-by-step procedures they follow in their investigations so 
that others can replicate their procedures and (perhaps) reach the same results. With practice, students 
expand their repertoire and control of different narrative strategies. 

Creative Writing beyond Narrative 

The narrative category does not include all of the possible forms of creative writing, such as many types 
of poetry. The Standards leave the inclusion and evaluation of other such forms to teacher discretion. 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 
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• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 

Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 
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Suggested Local Resources 

http://nationalhumanitiescenter.org/pds/amerbegin/contact/text5/drake.pdf 

Elements of Literature, 6th Course. Austin: Holt, Rinehart and Winston, 2007. 

• Literary Focus: The Renaissance (1485-1660) pp. 269-292 

• “The Passionate Shepard to His Love,” Christopher Marlowe pp. 294-295 

• “The Nymph’s Reply to the Shepherd,” Sir Walter Raleigh pp. 296-298 

• “Sonnet 42,” Francesco Petrarch p. 312 

• William Shakespeare and Sonnets, pp. 308-313 

• “Sonnet 29, Sonnet 30, Sonnet 71, Sonnet 73, Sonnet 116, Sonnet 130” William Shakespeare p. 314-
321 

• “Death be not proud,” John Donne p. 349 

• “Of Studies” by Frances Bacon, p. 360 

• from The Pilgrim’s Progress by John Bunyan, p. 419 

Terminology 
• Figurative language: Refers to a way of using description to create a special image and bring out 

one’s emotions. It is also closely linked to the senses. The term “figurative language” refers to 
bypassing the literal meaning to deepen, broaden, or bring about new ideas or insights into a word or 
phrase. (http://ww.ehow.com) 

• Imagery: The use of language to evoke sensory impressions in the reader (www.odessa.edu) 

• Hyperbole: An extreme exaggeration or overstatement that a writer uses for emphasis 
(www.darkek12.oh.us_curriculum_la_glossary.pdf) 

• Paradox: An apparent contradiction that is actually true (Elements of Literature, 6th course. Holt, 
Rinehart and Winston) 

• Sonnet: A fourteen line lyric poem usually written in iambic pentameter that has one of several rhyme 
schemes (Elements of Literature, 6th course. Holt, Rinehart and Winston) 

• Pastoral: A type of literature that depicts country life in idyllic, idealized terms (Elements of 
Literature, 6th course. Holt, Rinehart and Winston) 

• Nuance: A subtle difference in or shade of meaning, expression, or sound (http://www.google.com) 
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Challenging Concepts   
Ensure that students understand that the refinement of key terms.  

• Use the dictionary to understand the nuances of the word within the context of the piece. 

• Understand meanings, connotations, and denotations of words from historical time periods by 
working through the various definitions provided. 

Assess strengths and limitations of sources. 

• Provide varied sources and model for students what creates self-expression. 

Online Resources 

 Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 3, Unit 3.2 

Using Narrative Techniques to Enrich Writing 

Overview 

Number of instructional days: 10 (1 day = 46 minutes) 

Students begin to focus on literary works of increasing complexity and detail, specifically novels and full-
length dramas. Students determine two or more themes and analyze their development, including how 
they interact and build on one another to produce a complex account. They analyze the impact of the 
author’s choices concerning the development and relation of elements in the literature itself. Now that 
they have extensive experience analyzing multiple literary genres, students combine the stylistic, 
rhetorical, and creative techniques observed and researched to analyze and compose narrative writing. 
Students use tenets of the historical time period and characteristics of high quality narratives (novels) to 
create their own short narrative works that match the style, tone and rhetorical development of literary 
fiction. 

Since novels contain a multitude of characters and extensive narrative techniques, students may find 
specific elements, types of characters, themes, or story lines that resonate with them. This freedom and 
individualization allows for greater buy-in and higher quality products from students. Narratives should 
include several of the tenets found in pieces studied previously during the year, such as imagery, 
dialogue, conflict, character development, and well-defined plot structure. The writing process of 
planning, rough draft writing, editing, revising and publishing should be followed. 

As students increase their understanding of more difficult literature, and read multiple genres of literary 
writing, the goal at this point in the year is to increase the personal “voice” and literary value of their own 
writing. Students should become storytellers, now that they are expert story analyzers. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read. 

Concepts to Be Learned and Skills to Be Used 
• DETERMINE two or more themes or central ideas of a text. 

o ANALYZE their development over the course of the text. 

 Analyze how they interact and build on one another to produce a complex account. 

• PROVIDE an objective summary of the text. 
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• ANALYZE the impact of the author’s choices regarding: 

o Development of elements of a story or drama. 

o Relationship of elements of a story or drama. 

• WRITE narratives.  

o USE effective techniques to develop real or imagined experiences or events. 

 Details. 

 Structured event sequences. 

o ENGAGE/ORIENT reader.  

 SET OUT importance of problem, situation, observation. 

 ESTABLISH point of view. 

 INTRODUCE narrator/characters. 

 CREATE smooth progression of experiences and events. 

o USE narrative techniques – dialogue, pacing, description, reflection, and multiple plot 
lines. 

 DEVELOP experiences, events, characters. 

o USE narrative techniques to sequence events. 

 BUILD to create a coherent whole. 

 BUILD toward a tone and outcome. 

o USE precise words and phrases, telling details, sensory language. 

 CONVEY vivid picture of experiences, events, setting, characters. 

o PROVIDE conclusion from reflection and resolution of experiences and observations. 

• DEMONSTRATE command of standard English.  

o Capitalization. 

o Punctuation. 

o Spelling. 

o Hyphenation. 
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Essential Questions 
• What tenets of the historical time period help to create style, tone, and rhetorical development of 

literary fiction? 

• How can students develop their own voice by applying various techniques studied?  

• How does process shape the writer’s product?  

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one another to produce 
a complex account; provide an objective summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of 
a story or drama (e.g., where a story is set, how the action is ordered, how the characters are 
introduced and developed). 

Writing Standards 

Text Types and Purposes 

W.11-12.3 Write narratives to develop real or imagined experiences or events using effective 
technique, well-chosen details, and well-structured event sequences. 

a. Engage and orient the reader by setting out a problem, situation, or observation and its 
significance, establishing one or multiple point(s) of view, and introducing a narrator 
and/or characters; create a smooth progression of experiences or events. 

b. Use narrative techniques, such as dialogue, pacing, description, reflection, and 
multiple plot lines, to develop experiences, events, and/or characters. 

c. Use a variety of techniques to sequence events so that they build on one another to 
create a coherent whole and build toward a particular tone and outcome (e.g., a sense 
of mystery, suspense, growth, or resolution). 

d. Use precise words and phrases, telling details, and sensory language to convey a vivid 
picture of the experiences, events, setting, and/or characters. 
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e. Provide a conclusion that follows from and reflects on what is experienced, observed, 
or resolved over the course of the narrative. 

 

Language Standards 

Conventions of Standard English 

L.11-12.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

a. Observe hyphenation conventions.  

The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain.  

Writing Standards 

Production and Distribution of Writing 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types 
are defined in standards 1–3 above.) 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach, focusing on addressing what is most significant for a specific 
purpose and audience. (Editing for conventions should demonstrate command of Language 
standards 1–3 up to and including grades 11–12 on page 54 [of the full ELA Common Core 
State Standards document].) 

Research to Build and Present Knowledge 

W.11-12.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the strengths and limitations of each source in terms 
of the task, purpose, and audience; integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and 
following a standard format for citation 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 
eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes 
or topics”). 
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b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority 
opinions and dissents] and the premises, purposes, and arguments in works of public 
advocacy [e.g., The Federalist, presidential addresses]”). 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.4 Present information, findings, and supporting evidence, conveying a clear and distinct 
perspective, such that listeners can follow the line of reasoning, alternative or opposing 
perspectives are addressed, and the organization, development, substance, and style are 
appropriate to purpose, audience, and a range of formal and informal tasks. 

Language Standards 

Conventions of Standard English 

L.11-12.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

a. Apply the understanding that usage is a matter of convention, can change over time, and 
is sometimes contested. 

b. Resolve issues of complex or contested usage, consulting references (e.g., Merriam-
Webster’s Dictionary of English Usage, Garner’s Modern American Usage) as needed. 

Knowledge of Language 

L.11-12.3 Apply knowledge of language to understand how language functions in different contexts, to 
make effective choices for meaning or style, and to comprehend more fully when reading or 
listening. 

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for 
guidance as needed; apply an understanding of syntax to the study of complex texts 
when reading. 

Vocabulary Acquisition and Use 

L.11-12.5 Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. 

b. Analyze nuances in the meaning of words with similar denotations. 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 
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By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL.11-12.2 In grades 9-10, students summarized texts objectively and determined a singular theme 
to analyze as it develops over the course of the text. In grade 12, multiple themes are analyzed and 
evaluated for their meaning and correlation. At the completion of grade 12, students should have 
mastered the content necessary for college/career success. 

RL.11-12.3 In grades 9-10, students focused more narrowly on character development and how it impacts 
a text. In grade 12, students are responsible for multiple elements and their effect on the text. 
Author’s choices of characterization, figurative language, diction, and other elements should all be 
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evaluated for their impact and efficacy. At the completion of grade 12, students should have mastered 
the content necessary for college/career success.  

 RI—No focus standards at this time.  

W—W.11-12.3a In grades 9-10, students wrote about real or imagined experiences to engage the reader in 
a problem, situation, or observation and to establish points of view and introduce narrator/characters in a 
smooth transition of experiences/events. In grade 12, students create narratives about a real or 
imagined event or experience using more sophisticated language and to engage and orient the 
reader in a problem, situation, or observation and its importance, thus establishing one or multiple 
points of view through the narrator/ characters to create a smooth progression of experiences. At 
the completion of grade 12, students should have mastered the content necessary for college/career 
success. 

W.11-12.3b In grades 9-10, students used varied narrative techniques—dialogue, pacing, description, 
reflection, and plot lines to develop experiences and events and characters. In grade 12, students use the 
same techniques—dialogue, pacing, description, multiple plot lines – but on a more mature, 
sophisticated level, to develop experience, events, and characters. At the completion of grade 12, 
students should have mastered the content necessary for college/career success. 

W.11-12.3c In grades 9-10, students used different narrative methods to sequence events to scaffold a 
cohesive whole. In grade 12, students use a variety of narrative techniques to structure events, 
building on one another to create a coherent whole building toward a specific tone or outcome. At 
the completion of grade 12, students should have mastered the content necessary for college/career 
success 

W.11-12.3d In grades 9-10, students wrote about real or imagined experiences using precise words, 
phrases, details, and sensory language to picture those experiences, events, setting, and/or character. In 
grade 12, students create narratives about a real or imagined event or experience using more 
sophisticated language and precise words and phrases to convey a vivid picture of the experiences, 
events, setting, and characters. At the completion of grade 12, students should have mastered the 
content necessary for college/career success. 

W.11-12.3e In grades 9-10, students provided a conclusion that resulted from and reflected on what was 
experienced, observed, or resolved over the course of the narrative. In grade 12, students make 
conclusions that result from their reflection on experiences, observations, or resolutions over the 
course of the narrative. At the completion of grade 12, students should have mastered the content 
necessary for college/career success 

SL—No focus standards at this time.  

L—L. 11-12.2 In grades 9-10, students showed an understanding of the conventions of standard English 
capitalization, punctuation, and spelling as well as using a semicolon to link closely related independent 
clauses. In grade 12, students demonstrate a command of standard English capitalization, 
punctuation, and spelling when writing, observing the hyphenation conventions specifically. 
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Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Narrative Writing 

Narrative writing conveys experience, either real or imaginary, and uses time as its deep structure. It can 
be used for many purposes, such as to inform, instruct, persuade, or entertain. In English language arts, 
students produce narratives that take the form of creative fictional stories, memoirs, anecdotes, and 
autobiographies. Over time, they learn to provide visual details of scenes, objects, or people; to depict 
specific actions (for example, movements, gestures, postures, and expressions); to use dialogue and 
interior monologue that provide insight into the narrator’s and characters’ personalities and motives; and 
to manipulate pace to highlight the significance of events and create tension and suspense. In 
history/social studies, students write narrative accounts about individuals. They also construct event 
models of what happened, selecting from their sources only the most relevant information. In science, 
students write narrative descriptions of the step-by-step procedures they follow in their investigations so 
that others can replicate their procedures and (perhaps) reach the same results. With practice, students 
expand their repertoire and control of different narrative strategies. 

Creative Writing beyond Narrative 

The narrative category does not include all of the possible forms of creative writing, such as many types 
of poetry. The Standards leave the inclusion and evaluation of other such forms to teacher discretion. 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 
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Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 

Suggested Local Resources 

Elements of Literature, 6th course. Austin: Holt, Rinehart and Winston, 2007. 

• Listening and Speaking Workshop: Reciting Literature, p. 550 

• Listening and Speaking Workshop: Presenting a Reflection, p. 864 

• Hound of the Baskervilles by Sir Arthur Conan Doyle 

• Dr. Jekyll and Mr. Hyde by Robert Louis Stevenson 

• The Sword in the Stone from The Once and Future King by T. H. White 

• http://www.markedbyteachers.com/as-and-a-level/english/explore-the-range-of-narrative-techniques-
used-in-jekyll-and-hyde.html 

• www.englishalanglit-inthinking.co.uk/key-concepts/narrative-technique.htm 
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Terminology 
• Pacing: The movement of a literary piece from one point or one section to another 

(cvsd.org/university) 

• Tone: A writer's or speaker's attitude toward a subject. (SpringBoard Level 3 glossary)  

• Narrative: Type of writing or speaking that tells about a series of related events. (Holt, Rinehart and 
Winston "Elements of Literature" Third Course p. 1140) 

• Multi-plot: Pertaining to more than one dramatic structure. (wordnik.com) 

• Imagery: The use of language to evoke sensory impressions in the reader. 
(http://www.odessa.edu/dept/english/dsmith/glossary.htm 

Challenging Concepts   
Ensure that students understand the importance of tone and they can identify the nuances of varied tone 
words. 

• Use the dictionary to show the multiple meanings of words and find evidence from the text to 
demonstrate the nuances of the word within the context of the piece. 

Assess strengths and limitations narratives. 

Maintain flow of ideas by integrating transitional words and phrases and small bits of quotes into the 
students’ ideas rather than quoting large blocks of text. 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 

Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 
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General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 4, Unit 4.1 

Structure of Drama and Its Place in  
History and Culture 

Overview 

Number of instructional days: 20 (1 day = 46 minutes) 

Throughout the year, students have been made increasingly aware of the ties between historical events 
and culture, literature, and historical documents or speeches. In this unit, students apply that knowledge to 
discuss dramas, literary stories, mythology, and important historical pieces that grew out of the issues and 
events of a specified time period. Students create dialogue and argumentative writing that reflects and 
explains the relationship between history, people, and literature. The application of literary and rhetorical 
elements studied in various pieces throughout the year should enable students to write with a high degree 
of knowledge, creativity, and power. Group discussions should become more focused and delve more 
deeply into the agenda and craft behind the text. 

As students read literature, stories from the foundations of mythology, transcripts of important speeches, 
and historical documents, they should connect all sources into a cohesive understanding of how the 
history and writing of any given time period not only represent the people of the period, but elucidate the 
issues and challenges faced by those people during the era. Students should spend an increasing amount 
of time evaluating literature and documents from various time periods and making connections between 
the texts, as well as connecting themselves and their era to those texts. The ultimate goal should be for 
students to place themselves and their voices among the literary works they have read and studied. 

As seniors approach the end of their high school career and look toward higher education or beginning a 
career, it is imperative that they understand how real life and literature are linked, as well as where they 
fit within both. By this time, students should be active, critical consumers of text and creative, expressive 
producers of text. Their voice should be fully developed and ready to be used as they make their way into 
adulthood. This unit gives students insight and practice in knowing what they have learned, what they 
want to say, and how they should say it most effectively. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read. 
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Concepts to Be Learned and Skills to Be Used 
• EVALUATE author’s choices concerning structure of a text and how it contributes to meaning. 

• ANALYZE complex set of ideas/sequence of events. 

o EXPLAIN how individuals, ideas, events interact and develop. 

• INVESTIGATE foundational documents of literary and historical importance. 

o ANALYZE themes, purposes, and rhetorical features. 

• READ/COMPREHEND literary nonfiction at the 11-CCR complexity band. 

o Independently and proficiently. 

• WRITE arguments to support claims in an analysis of practical topics/texts. 

o INTRODUCE precise, knowledgeable claims. 

o ESTABLISH significance of claims. 

o DISTINGUISH claims from opposing ideas. 

o CREATE organization that logically sequences claims, counterclaims, reasons, and 
evidence. 

• INITIATE and PARTICIPATE in collaborative discussions . 

o RESPOND thoughtfully to varied perspectives. 

o SYNTHESIZE comments, claims, evidence on all sides of an issue. 

o RESOLVE contradictions. 

o DETERMINE additional information/research for deeper investigation. 

• ADAPT speech to contexts and tasks to DEMONSTRATE a command of formal English. 

Essential Questions 
• How does understanding a text’s structure help me better understand its meaning? 

• How does a writer use language to build, substantiate, and sustain a credible thread of argument? 

• What is the relationship between structure and aesthetic impact? 

• What makes a work significant in the literary canon or historically? 
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Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standards for Literature 

Craft and Structure 

RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., 
the choice of where to begin or end a story, the choice to provide a comedic or tragic 
resolution) contribute to its overall structure and meaning as well as its aesthetic impact. 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals, 
ideas, or events interact and develop over the course of the text. 

Integration of Knowledge and Ideas 

RI.11-12.9 Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of 
historical and literary significance (including The Declaration of Independence, the 
Preamble to the Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) 
for their themes, purposes, and rhetorical features. 

Writing Standards 

Text Types and Purposes 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization 
that logically sequences claim(s), counterclaims, reasons, and evidence. 
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Speaking and Listening Standards 

Comprehension and Collaboration 

SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 

d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 
evidence made on all sides of an issue; resolve contradictions when possible; and 
determine what additional information or research is required to deepen the investigation 
or complete the task. 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 

The following standards reinforce and/or support the unit of study focus standards: 

Writing Standards 

Production and Distribution of Writing 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types 
are defined in standards 1–3 above.) 

Research to Build and Present Knowledge 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 
eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes 
or topics”). 

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority 
opinions and dissents] and the premises, purposes, and arguments in works of public 
advocacy [e.g., The Federalist, presidential addresses]”). 

Reading Standards for Literature 

Key Ideas and Details 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain. 
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RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development 
over the course of the text, including how they interact and build on one another to produce 
a complex account; provide an objective summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of 
a story or drama (e.g., where a story is set, how the action is ordered, how the characters are 
introduced and developed). 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 

Writing	  Standards	  

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 
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Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL. 11-12.5 In grades 9-10, students studied how an author’s choice of structure and order within a 
text, and manipulation of time creates mystery, tension, surprise. In grade 12, students investigate how 
an author’s choices concerning the structure of specific parts of a text contribute to its overall 
organization and meaning as well as its aesthetic impact. At the completion of grade 12, students 
should have mastered the content necessary for college/career success.  

RI—RI.11-12.3 In grades 9-10, students viewed how the author discloses an analysis or series of ideas or 
events to the reader including the order in which points are made, how they are introduced, developed, 
and connected. In grade 12, students analyze a more complex set of ideas and sequence of events as 
well as explain how individuals, ideas, or events interact and develop throughout the text. At the 
completion of grade 12, students should have mastered the content necessary for college/career success. 

RI.11-12.9 In grades 9-10, students analyzed important historical and literary documents and how themes 
and concepts are related. In grade 12, students analyze foundational documents of historical and 
literary significance for themes, purposes, and rhetorical features. At the completion of grade 12, 
students should have mastered the content necessary for college/career success. 
W—W.11-12.1a In grades 9-10, students wrote arguments with precise claims, organizing their 
information logically and acknowledging alternate or opposing claims. In grade 12, students should be 
more precise and thorough in their logic and organization, addressing the effectiveness of structure. 
In grade 12, students must also make sure to establish the significance of the claims they set forth. 
At the completion of grade 12, students should have mastered the content necessary for college/career 
success. 

SL—SL.11-12.1d In grades 9-10, students initiated and participated effectively in a range of collaborative 
discussions with various partners on grade-level topics, texts, and issues and responded to those varied 
viewpoints, summarized the points of agreement/disagreement, and defended, qualified, or justified 
views, understanding, and connections. In grade 12, students initiate and participate thoughtfully to 
varied points of view, synthesize comments, claims, and evidence made on an issue, resolve 
contradictions and decide what additional research or information might be needed to complete the 
task. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 

SL.11-12.6 In grades 9-10, students adapted speech to a variety of contexts and tasks, showing a 
command of formal English as necessary or appropriate. In grade 12, students adapt speech to a 
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variety of contexts and tasks, demonstrating an expertise in the use of formal English when 
indicated or appropriate. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

L—No focus standards at this time. 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 

Argument 

Arguments are used for many purposes—to change the reader’s point of view, to bring about some action 
on the reader’s part, or to ask the reader to accept the writer’s explanation or evaluation of a concept, 
issue, or problem. An argument is a reasoned, logical way of demonstrating that the writer’s position, 
belief, or conclusion is valid. In English language arts, students make claims about the worth or meaning 
of a literary work or works. They defend their interpretations or judgments with evidence from the text(s) 
they are writing about. In history/social studies, students analyze evidence from multiple primary and 
secondary sources to advance a claim that is best supported by the evidence, and they argue for a 
historically or empirically situated interpretation. In science, students make claims in the form of 
statements or conclusions that answer questions or address problems. Using data in a scientifically 
acceptable form, students marshal evidence and draw on their understanding of scientific concepts to 
argue in support of their claims. Although young children are not able to produce fully developed logical 
arguments, they develop a variety of methods to extend and elaborate their work by providing examples, 
offering reasons for their assertions, and explaining cause and effect. These kinds of expository structures 
are steps on the road to argument. In grades K–5, the term “opinion” is used to refer to this developing 
form of argument. 

Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 
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Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 

Suggested Local Resources 
• Macbeth by William Shakespeare 

• Pygmalion by George Bernard Shaw 

Terminology 
• Characterization: The methods a writer uses to develop characters; for example, through description, 

actions, and dialogue (Elements of Literature, 6th course. Holt, Rinehart and Winston) 

• Antagonist: A character in a story or poem who deceives, frustrates, or works again the main 
character, or protagonist, in some way. The antagonist doesn’t necessarily have to be an person. It 
could be death, the devil, an illness, or any challenge that prevents the main character from living 
“happily ever after." (www.uncp.edu). 
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• Protagonist: The main character in fiction or drama who sets the plot in motion. (Holt, Rinehart and 
Winston "Elements of Literature" 6th Course)  

• Point of view: Chiefly in literary texts, the narrative point of view (as in first- or third-person 
narration); more broadly, the position or perspective conveyed or represented by an author, narrator, 
speaker, or character (ELA CCSS Appendix A).  

• Text complexity: Includes quantitative dimensions of analysis, word frequency, and sentence length 
combined with qualitative factors, levels of meaning, structure, language conventionality, clarity, and 
knowledge of demands. (www.renlearn.com)  

• Seminal texts: Of, relating to, or having the power to originate; highly original, influential and 
important (dictionary.com) 

• Synthesize: The combining of separate elements or substances to make a coherent whole 
(freedictionary.com.) 

Challenging Concepts   
Students struggle may struggle with social class biases. 

• Provide students with various articles about poor cases on social situations so that they can discuss 
disparities in social classes. 

• Students can participate in circle discussions to come to an understanding of social issues. 

The students struggle with understanding and interpreting Cockney dialect or Shakespearean English that 
they consider “Old English.” 

• Selections can be read orally by the teacher . 

• Students can listen to an audio recording of the selection so that students can both see and hear the 
sounds made by the written words. 

The students struggle with understanding economic disparities and social biases. 

• Students can be introduced to varied power, economic, and social biases through film clips, 
newspaper articles, pictures, and music that illustrate the time period. 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 
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Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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Grade 12 English Language Arts, Quarter 4, Unit 4.2 

Analyzing Multiple Perspectives through 
Argument 

Overview 

Number of instructional days: 10 (1 day = 46 minutes) 

The students’ study of literature has come full circle throughout the school year; this unit ends with 
argumentation, tying it to the first unit, which laid the groundwork for using research and supporting 
evidence to craft quality arguments. In this unit, students interact with a more recent text and argue its 
effectiveness and structure. Not only do they write arguments supporting their interpretation of a literary 
nonfiction text, but they include evaluations of how and why a full-length text is put together by the 
author in its final form. Multiple viewpoints and opposing arguments are considered and logically 
detailed in student writing. 

As the end of the year nears, students take what they have learned by reading historically significant texts 
and use it to argue the rationale and efficacy of more modern story writing. This is an attempt to construct 
a process for students to use independently, even beyond their academic careers. They still must read and 
comprehend texts as a college student, member of the workforce, or pleasure reader. Writing and 
discussion skills should be matured, and should be used as a tool to interact and interpret critically any 
text the adult student encounters. 

As the final unit of study, the tasks in this unit are conducted with greater independence and diversity. 
Each student should interact independently with the text, and each student should create his/her argument 
and analysis of the text independently. Discussions are used to present alternate viewpoints and 
interpretations of the text before students construct their final arguments in written form. This unit looks 
like a group of adults reading, analyzing, interpreting, and arguing their viewpoint of a text in a parallel, 
shared experience. 

As with all units aligned to the Common Core State Standards, students should read texts within the 
appropriate range of complexity. Students should have the opportunity to read texts that are challenging 
for them, with support from the instructor as necessary, and texts that they can read fluently. Additionally, 
students should focus on doing close readings and supporting their ideas in reading and writing with 
evidence from the texts they read. 
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Concepts to Be Learned and Skills to Be Used 
• ANALYZE multiple interpretations of a story, drama, or poem. 

o EVALUATE how each version interprets the source text.  

• DETERMINE an author’s point of view or purpose in a text in which the rhetoric is particularly 
effective. 

o ANALYZE how style and content contribute to the power, persuasiveness or beauty of the 
text. 

• DELINEATE and EVALUATE the reasoning in seminal texts. 

o INCLUDE the application of constitutional principles and use of legal reasoning and the 
premises, purposes, and arguments in works of public advocacy.  

• WRITE arguments to support claims in an analysis of substantive topics or texts. 

o USE valid reasoning and relevant and sufficient evidence. 

o INTRODUCE precise, knowledgeable claim(s). 

o ESTABLISH the significance of the claim(s). 

o DISTINGUISH the claim(s) from alternate or opposing claims. 

o CREATE an organization that logically sequences claim(s), counterclaims, reasons, and 
evidence. 

o DEVELOP claim(s) and counterclaims fairly and thoroughly. 

o SUPPLY the most relevant evidence for each while pointing out the strengths and 
limitations of both in a manner that anticipates the audience’s knowledge level, concerns, 
values, and possible biases. 

o USE words, phrases, and clauses and varied syntax to: 

 LINK major sections of the text. 

 CREATE cohesion. 

 CLARIFY the relationship between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 

o ESTABLISH and MAINTAIN a formal style.  

o ESTABLISH and MAINTAIN an objective tone.  

o ATTEND TO the norms and conventions of the discipline. 

o PROVIDE a concluding statement or section that follows from and supports the argument 
presented. 



Grade	  12	  English	  Language	  Arts,	  Quarter	  4,	  Unit	  4.2	   Analyzing	  Multiple	  Perspectives	  	  
through	  Argument	  (10	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

93	  

Essential Questions 
• How can an examination of texts through multiple perspectives affect understanding? 

• What role does the use of primary textual evidence play in a writer’s ability to support analysis, 
reflection, and research? 

• Why is it important to determine the author’s purpose for writing? 

• How can the reader use the text features to determine why the text was written? How can we use 
inductive reasoning to determine the author’s purpose? How do readers identify the author’s purpose 
in a text? 

 

Written Curriculum 

The Common Core standards for this unit are listed in their complete form, including all numbering and 
strand information and exactly as they appear in the CCSS. Any portions of the standard(s) not addressed 
in this unit will be marked with a strikethrough to clarify the focus of this unit’s activities. There will most 
likely be standards from more than one strand in this section. 

The following standards are the focus of this unit of study: 

Reading Standard for Literature 

Integration of Knowledge and Ideas 

RL.11-12.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live 
production of a play or recorded novel or poetry), evaluating how each version interprets 
the source text. (Include at least one play by Shakespeare and one play by an American 
dramatist.)  

Reading Standard for Informational Text 

Craft and Structure 

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric is 
particularly effective, analyzing how style and content contribute to the power, 
persuasiveness or beauty of the text.  

Integration of Knowledge and Ideas 

RI.11-12.8 Delineate and evaluate the reasoning in seminal U.S. texts, including the application of 
constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority 
opinions and dissents) and the premises, purposes, and arguments in works of public 
advocacy (e.g., The Federalist, presidential addresses).  
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Writing Standards 

Text Types and Purposes 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 

a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization 
that logically sequences claim(s), counterclaims, reasons, and evidence. 

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most 
relevant evidence for each while pointing out the strengths and limitations of both in a 
manner that anticipates the audience’s knowledge level, concerns, values, and possible 
biases. 

c. Use words, phrases, and clauses as well as varied syntax to link the major sections of 
the text, create cohesion, and clarify the relationships between claim(s) and reasons, 
between reasons and evidence, and between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing. 

e. Provide a concluding statement or section that follows from and supports the argument 
presented. 

The following standards reinforce and/or support the unit of study focus standards: 

Reading Standards for Informational Text 

Key Ideas and Details 

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text, including determining where the text 
leaves matters uncertain. 

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals, 
ideas, or events interact and develop over the course of the text. 

Integration of Knowledge and Ideas 

RI.11-12.7 Integrate and evaluate multiple sources of information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words in order to address a question or 
solve a problem. 

Writing Standards 

Production and Distribution of Writing 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types 
are defined in standards 1–3 above.) 
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W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 
trying a new approach, focusing on addressing what is most significant for a specific 
purpose and audience. (Editing for conventions should demonstrate command of Language 
standards 1–3 up to and including grades 11–12 on page 54 [of the full ELA Common Core 
State Standards document].) 

Research to Build and Present Knowledge 

W.11-12.8 Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the strengths and limitations of each source in terms 
of the task, purpose, and audience; integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and 
following a standard format for citation. 

W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 
eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes 
or topics”). 

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the reasoning in seminal U.S. texts, including the application of constitutional 
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority 
opinions and dissents] and the premises, purposes, and arguments in works of public 
advocacy [e.g., The Federalist, presidential addresses]”). 

Speaking and Listening Standards 

Comprehension and Collaboration 

SL.11-12.2 Integrate multiple sources of information presented in diverse formats and media (e.g., 
visually, quantitatively, orally) in order to make informed decisions and solve problems, 
evaluating the credibility and accuracy of each source and noting any discrepancies among 
the data. 

Language Standards 

Knowledge of Language 

L.11-12.3 Apply knowledge of language to understand how language functions in different contexts, to 
make effective choices for meaning or style, and to comprehend more fully when reading or 
listening. 

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for 
guidance as needed; apply an understanding of syntax to the study of complex texts 
when reading. 

L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on grades 11–12 reading and content, choosing flexibly from a range of strategies. 

b. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., conceive, conception, conceivable). 
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c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, its etymology, or its standard usage. 

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 

The following standards recur through many/all of the units of study:  

Reading Standards for Literature 

Range of Reading and Level of Text Complexity 

RL.11-12.10 By the end of grade 11, read and comprehend literature, including stories, dramas, and 
poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and 
poems, at the high end of the grades 11–CCR text complexity band independently and 
proficiently. 

Reading Standards for Informational Text 

Range of Reading and Level of Text Complexity 

RI.11-12.10 By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end of the 
grades 11–CCR text complexity band independently and proficiently. 

Writing Standards 

Range of Writing 

W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 

Speaking and Listening Standards 

Presentation of Knowledge and Ideas 

SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 [of 
the full ELA Common Core State Standards document] for specific expectations.) 
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Language Standards 

Vocabulary Acquisition and Use 

L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, 
sufficient for reading, writing, speaking, and listening at the college and career readiness 
level; demonstrate independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

Clarifying the Standards 
Key: RL = Reading Standards for Literature, RI = Reading Standards for Informational Text,  
RF = Foundational Skills, W = Writing Standards, SL = Speaking & Listening Standards,  
L = Language Standards 

RL—RL.11-12.7 In grades 9 and 10, students analyzed the representation of a subject or a key scene in 
two different artistic mediums, including what is emphasized or absent in each treatment. In grade 12, 
students then analyze multiple interpretations of a story, drama or poem, while evaluating how each 
version interprets the source text. Source texts should include at least one play by Shakespeare and 
one play by an American dramatist. At the completion of this grade, students will have mastered the 
content necessary for college/career success. 

RI—RI.11-12.6 In grades 9 and 10, students were expected first to determine an author’s point of view or 
purpose in a text and then to analyze how an author uses rhetoric to advance that point of view or 
purpose. In grade 12, students are to be able to examine a text in which the rhetoric is particularly 
effective and analyze how both the style and the content of the piece make it powerful, persuasive, 
or beautiful. At the completion of this grade, students will have mastered the content necessary for 
college/career success. 

RI.11-12.8 In grades 9 and 10, the focus was on delineating and then evaluating the claims an author 
makes in an argument text. Students were expected to evaluate the claims based on the relevancy and 
sufficiency of the evidence. They were also to learn to identify false statements or fallacious reasoning. In 
grade 12, the focus shifts and deepens. Students are expected to examine seminal U.S. texts and 
evaluate the reasoning within those texts, applying an understanding of constitutional principles 
and the use of legal reasoning. Students are also expected to delineate and evaluate the premises, 
purposes, and arguments in works of public advocacy, such as presidential addresses. At the 
completion of this grade, students will have mastered the content necessary for college/career success. 

W—W.11-12.1a In grades 9-10, students wrote arguments with precise claims, organizing their 
information logically and acknowledging alternate or opposing claims. In grade 12, students should be 
more precise and thorough in their logic and organization, addressing the effectiveness of structure. 
At the completion of grade 12, students should have mastered the content necessary for college/career 
success. 

W.11-12b In grades 9-10, writers supplied evidence for their claims as well as counterclaims, anticipate 
the knowledge level and concerns of their audience. In grade 12, students use these same skills, but 
they are also expected to evaluate strengths, limitations, and relevance of evidence to create more 



Grade	  12	  English	  Language	  Arts,	  Quarter	  4,	  Unit	  4.2	   Analyzing	  Multiple	  Perspectives	  	  
through	  Argument	  (10	  days)	  

	  

Hobbs	  Municipal	  Schools	  with	  process	  support	  from	  the	  Charles	  A.	  Dana	  Center	  at	  the	  University	  of	  Texas	  at	  Austin	  

98	  

powerful arguments. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

W.11-12.c In grades 9-10, students began to employ variations in word choice and the use of phrases and 
clauses to clarify and enhance their writing. In grade 12, writers still employ variety in their use of 
words, phrases, and clauses, but they also should vary syntax to create voice and greater cohesion. 
At the completion of grade 12, students should have mastered the content necessary for college/career 
success. 

W.11-12d In grades 9-10, students were expected to maintain formal style and objective tone. In grade 
12, the same skills are employed, but students should increase the sophistication in tone and 
strength of their own voice. At the completion of grade 12, students should have mastered the content 
necessary for college/career success. 

W.11-12e In grades 9-10, students provided a concluding statement to support their argument. In grade 
12, this same skill should be used at a high level to write a more creative, effective concluding 
statement. At the completion of grade 12, students should have mastered the content necessary for 
college/career success. 
SL—No focus standards at this time.  
L— No focus standards at this time. 

Resources: References to Appendices A–C and Other Resources 
	  

Appendix A: Research Supporting Key Elements of the Standards and 
Glossary of Key Terms 
Argument (p. 23) 

Arguments are used for many purposes—to change the reader’s point of view, to bring about some action 
on the reader’s part, or to ask the reader to accept the writer’s explanation or evaluation of a concept, 
issue, or problem. An argument is a reasoned, logical way of demonstrating that the writer’s position, 
belief, or conclusion is valid. In English language arts, students make claims about the worth or meaning 
of a literary work or works. They defend their interpretations or judgments with evidence from the text(s) 
they are writing about. In history/social studies, students analyze evidence from multiple primary and 
secondary sources to advance a claim that is best supported by the evidence, and they argue for a 
historically or empirically situated interpretation. In science, students make claims in the form of 
statements or conclusions that answer questions or address problems. Using data in a scientifically ac- 
ceptable form, students marshal evidence and draw on their understanding of scientific concepts to argue 
in support of their claims. Although young children are not able to produce fully developed logical 
arguments, they develop a variety of methods to extend and elaborate their work by providing examples, 
offering reasons for their assertions, and explaining cause and effect. These kinds of expository structures 
are steps on the road to argument. In grades K–5, the term “opinion” is used to refer to this developing 
form of argument.  
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Appendix B: Text Exemplars and Sample Performance Tasks 
Stories 

• Chaucer, Geoffrey. The Canterbury Tales 

• de Cervantes, Miguel. Don Quixote 

• Austen, Jane. Pride and Prejudice 

• Bronte, Charlotte. Jane Eyre 

• Dostoevsky, Fyodor. Crime and Punishment 

• Chekhov, Anton. “Home 

• Borges, Jorge Luis. “The Garden of Forking Paths” 

• Garcia, Cristina. Dreaming in Cuban 

• Lahiri, Jhumpa. The Namesake 

Drama 

• Shakespeare, William. The Tragedy of Hamlet 

• Moliere, Jean-Baptiste Poquelin. Tartuffe 

• Wilde, Oscar. The Importance of Being Earnest 

• Soyinka, Wole. Death and the King’s Horseman: A Play 

Poetry 

• Li Po. “A Poem of Changgan” 

• Donne, John. “A Valediction Forbidding Mourning” 

• Keats, John. “Ode on a Grecian Urn” 

• Tagore, Rabindranath. “Song VII” 

• Eliot, T. S. “The Love Song of J. Alfred Prufrock 

• Pound, Ezra. “The River Merchant’s Wife: A Letter 

• Neruda, Pablo. “Ode to My Suit.” 

Informational Texts: English Language Arts 

• Hesterton, G. K. “The Fallacy of Success” 

• Mencken, H. L. The American Language, 4th Edition 

• Orwell, George. “Politics and the English Language” 

Appendix C: Samples of Student Writing 
None at this time. 
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Suggested Local Resources 

Elements of Literature, 6th Course. Austin: Holt, Rinehart and Winston, 2007. 

• The Modern World: 1900 to the Present pp. 1017-1036 

• Introduction: Comparing Points of View: The Holocaust p.1050 

“On the Bottom” from Survival in Auschwitz by Primo Levi pp. 1050-1057 

from The War by Marguerite Duras pp.1058-1061 

“Never Shall I Forget,” by Elie Wiesel pp. 1062-1065 

• “Blood, Sweat, and Tears,” by Winston Churchill pp.1066-1077 

• “Shakespeare’s Sister” from A Room of One’s Own by Virginia Woolf p. 1104-1113  

• Introduction: Comparing Points of View: Colonialism p. 1114 

“Shooting an Elephant,” George Orwell pp.1115-1123 

“No Witchcraft for Sale,” Doris Lessing pp.1125-1133 

“I believe in a British Empire,” by Joseph Chamberlain pp.1134-1136 

“The Noble Mansion of Free India,” by Jawaharlal Nehru pp.1137-1139 

• Mini-Workshop: Analyzing Nonfiction pp.1159-1160 

• Introduction: Comparing Point of View: Human Rights p. 1306 

 “Saboteur,” by Ha Jin p. 1307-1317 

from the Universal Declaration of Human Rights United Nations Commission on Human Rights 
pp. 1318-1320 

from “The Question of South Africa,” by Desmond Tutu pp. 1320-1324   

from “Towards a True Refuge,” by San Suu Kyi pp.1324-1328 

Terminology 
• Interpretation: To give or provide the meaning of; explain; explicate; elucidate: to interpret the hidden 

meaning of a parable. 

• Author’s point of view: The author’s point of view is his feeling, opinion, or belief about his topic. 
The author's point of view should not be confused with the narrator's point of view. The author is the 
man or woman who composed the words. The writer may have written from a personal perspective or 
from an alternative narrator's point of view.  

• Author’s purpose: The reason why the text was written. There are three main purposes to an author’s 
passage; to persuade, to inform, to entertain.  
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Challenging Concepts   

Author’s Purpose 

Author’s Purpose: To Persuade  

• It’s the author’s goal to persuade the reader to agree with the author’s opinion.  

• Even though the author shares his opinion, he may provide facts or examples to support the opinion.  

• Examples: advertisements, commercials, newspaper editorials, etc.  

Author's Purpose: To Inform  

• It’s the author’s goal to enlighten the reader with topics that are usually real or contain facts.  

• Facts are used to teach, not to persuade.  

• Examples: textbooks, cookbooks, newspapers, encyclopedias, etc.  

Author’s Purpose: To Entertain  

• It is the author’s goal to tell a story or describe real or imaginary characters, places, and events  

• Examples: poems, stories, plays, comic strips, etc.  

There is more information at http://www.polk-
fl.net/staff/teachers/reading/documents/SeptemberFOCUSCalendarElem.pdf  

Mini-Lesson: Planning for Author’s Purpose 

http://www.luv2teach.org/study_guide_for_CAT_2_Authors_Purpose_and_Perspective.pdf - 

A Study Guide For: Author’s Purpose & Perspective  

http://havefunteaching.com/songs/reading-songs/authors-purpose-song/  

Having Fun Teaching 

Online Resources 

Common Core State Standards, Appendices, and PARCC Assessments 

The link below provides access to the Common Core State Standards, as well as Appendices A, B, and C. 
Appendix A includes research and information about all of the strands. Appendix B includes text 
exemplars for literature, literary nonfiction, and content-area texts. Appendix C includes grade-level 
annotated student writing samples that address the three main text types. 

• http://corestandards.org/the-standards 

• http://www.parcconline.org/: PARCC website 
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Other Websites with CCSS Information, Strategies, or Lessons 

States’ Sites 

• New Mexico Department of Education: http://newmexicocommoncore.org/ 

• Kansas Department of Education (SBAC): http://www.ksde.org/Default.aspx?tabid=4778 

• Rhode Island Department of Education (PARCC): http://www.ride.ri.gov/Division-
EEIE/transition.aspx 

• New York Department of Education (PARCC): http://engageny.org/common-core/ 

General Sites 

• A resource for student writing samples: http://www.edsteps.org/CCSSO/Home.aspx 

• Links to several sites with Common Core Resources: http://gettingsmart.com/cms/edreformer/10-
common-core-resources/ 

• Lessons and Assessments, some aligned to Common Core: http://learnzillion.com/overview 

• Common Core Tools from Student Achievement Partners, David Coleman’s organization: 
http://www.achievethecore.org/steal-these-tools 
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